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Introduction

This module provides teacher trainers with ways to share inclusive teaching
strategies that promote active learning and that are effective in a range of
settings, including under-resourced schools with large classes. These strategies
are designed to support differentiation and the effectiveness of mixed-ability
groupings in promoting achievement. Differentiation is the manner in which a
teacher plans for and responds to different learners’ needs. To meet learners’
different learning needs, teachers change the content that is taught, how they
teach and the methods learners use to learn. This is called differentiation.

Active learning involves learners thinking about what they are doing. In this
type of learning, learners are not passive. Active learning is not so much about
transmitting information from the teacher to the learner, but rather it is about
developing learners’ independent learning skills. Active learning requires
teachers to skilfully use a wide range of strategies to engage learners in the
learning process. This includes planning lessons and collaborative activities to
allow learners of all abilities to learn the same content, using assessment in
support of learning, and adjusting tasks to meet each learner’s individual needs
and learning styles.

Teachers often experience a lack of resources in their schools, including having
to teach large class sizes. As a result they often resort to using lecture methods
during teaching, which leaves learners as passive listeners. The training
sessions provided in this module help teachers promote active learning in
large, under-resourced, mixed-ability classes, enabling all learners to
participate and improve their learning.

Planning the delivery of the sessions in this module should be done with close
reference to the other training modules in this series, especially ‘An
Introduction to Inclusive Education’ (Module 1). The module on Including
Learners with Additional Needs is also a useful reference. It includes advice
and guidance on identifying additional needs and practical tips and ideas for
teachers which will help them with differentiation and supporting learners
with additional needs in the school and classroom environment.

As with the other modules, the training outlined here focuses on using
participatory methods and active learning techniques. It follows this basic
principle:



We must use inclusive training methods if we are to successfully train
others how to teach inclusively.

Duration of training

Trainers should adapt this training to suit the local context and the time
available to them for training. Trainers may decide not to use all of the
activities, or to shorten some activities if time is limited, or to expand activities
if teachers need more support with understanding a particular topic.

If all activities are used, without significant adaptation, shortening or
lengthening, this module requires approximately 16 hours of training, split
over 3 days, depending on the preferred length of training days, number and
length of breaks, and so on.



Session 7.1: Our commitment to inclusion

Enabling learners to be active in the learning process is a vital strategy for
inclusion. This first session is intended to help teachers reflect on what they
already know or think they know about inclusive education, and will give the
trainer an indication of existing knowledge or misunderstandings. The session
will give each teacher an opportunity to develop more effective teaching
strategies through consideration of what inclusive teaching looks like.

Activity 7.1a: A positive attitude for change m
30 minutes

This activity gives teachers the opportunity to consider the importance of
adopting a proactive attitude so as to work effectively to improve learners’
learning.

The trainer should explain to teachers that, while accepting the limitations
imposed by school policy and resources, to improve learning we need to
achieve more inclusive classrooms, and to do that teachers need to be
proactive. They need to think and act in an inclusive, learner-friendly way, and
they need to be committed to continual improvement.

The trainer should ask teachers to work in small groups. Where possible, these
groups should be a mixture of people from school, government education
ministries and other relevant education stakeholders. The trainer should give
each group a copy of Resource 7.1 and Resource 7.2.

Resource 7.1 Reactive and proactive responses

Resource 7.2

Reactive and proactive statements

The trainer should ask each group to read both resources. After reading
Resource 7.1, each group needs to decide which of the statements in Resource
7.2 are reactive and which are proactive. They could make notes on the sheet
or, if the trainer prefers, they could make notes separately on a piece of blank
paper with two column headings — ‘Reactive’ and ‘Proactive’.
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The trainer should ask one group to feedback what they have decided and then
give teachers the chance to explain and discuss their decisions.

For the trainer’s reference, the following language is likely to show a reactive
response:

e “There’s nothing | can do”;
e “That’s just the way | am”;
e “She makes me so mad”;

e “They won’t allow that”;

e “lhaveto...”;

e “lcan’t...”;

e “I must...”;

« “fonly...”.

The following language is likely to show a proactive response:
o Let’s look at what we can do”;

e “lcan change”;

e “lchoose...”;

o “Iwill...”;

e “l commit myself to...”;

o “l prefer...”;

e “lcan..”.

The trainer should state that those who are proactive tend to focus their
energies on their ‘circle of influence’, finding that their ‘circle of influence’
grows. Those who are reactive tend to focus their energies on their ‘circle of
concern’ and therefore find their ‘circle of influence’ shrink. The trainer can
then emphasise the importance of teachers being proactive and embracing
positive attitudes for change when planning to improve inclusion. The trainer
can explain that the next two activities are about them translating this positive
attitude into a vision of what they want their classrooms to look like.



Activity 7.1b: Our vision m

40 minutes

This activity helps teachers recall their learning about inclusive education and
its benefits. Teachers use that understanding to identify an inclusive vision
they have for their learners that they can work towards achieving.

The trainer should ask teachers to recap and explain what inclusive education
is. Key points could be collected on the flipchart or board.

The trainer should provide a recap of the main points, drawing from Module 1,
‘An Introduction to Inclusive Education’. These could be:

e Inclusive education is about increasing the presence, participation and
achievement of all learners in schools. It involves restructuring the cultures,
policies and practices in schools so that they respond to the diversity of all
learners in the community.

e Inclusive education is built on the understanding that educational exclusion
happens because of fundamental problems in the education system or
school. It does not place the ‘blame’ for exclusion on a learner’s personal
characteristics or abilities.

e Aninclusive education approach brings about changes so that schools can
effectively welcome and educate any learner.

e Inclusive education encourages flexible teaching, which supports
differentiated learning, using different methods to suit various learning
styles.

e Inclusive education is something we always keep working towards, because
we can always keep improving.

Teachers should work in small groups. The trainer should give out Resource
7.3, a set of the ‘Our vision’ cards to each group.

Resource 7.3 ‘Our Vision’ cards

The trainer invites teachers to identify any statements that are particularly
relevant to what is needed in schools they work in or with. Then he/she asks



them to choose one statement which they must adapt or rework to reflect a
vision for their own classrooms or the whole school.

For example, a teacher may want to redevelop this statement from Resource
7.3:

‘All learners enjoy their lessons and look forward to them.’

The teacher may want to set up an extra-curricular club during lunchtime or
after school, e.g., drama, sewing, looking after the school garden or helping
one another with exam revision, and therefore composes the following
adapted vision statement as relevant for her/him to realise at her/his school:

‘Every learner in the exam year will want to attend our lunchtime study
club at least once a month.’

Another example of a Resource 7.3 statement is:
‘We plan activities to promote positive relationships among the learners.’

A teacher who wants to give learners more responsibility, and wants to
develop group-work, decides on the following adapted vision statements as
more relevant in her/his school/class:

‘Every learner will be assigned responsibilities in the classroom or across
the whole school community’. And ‘Paired or group-work will take place
in every lesson’.

Teachers should write up and share their vision statement with their neighbour
and then their group. The trainer should then ask for volunteers to discuss
their vision with the whole group. The vision statements can then be displayed
on the wall and looked at during break-time.

It is important that the trainer provides positive feedback and especially
endorses contributions that effectively promote inclusion.
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Activity 7.1c: Working towards an inclusive m
classroom

30 minutes

This activity helps teachers identify what barriers may need to be overcome in
order for them to realise their inclusive vision for their classroom or school.

The trainer gives out Resource 7.4 to each teacher.

R rce7.4 - . .
esource Realising ‘our vision’

Teachers should work individually and choose one vision statement from those
displayed on the wall at the end of Activity 7.1b. They should choose a vision
that is both relevant to their own classroom or school setting, and which
provides them with a challenge.

The trainer should ask each teacher to consider the changes she/he may need
to make to her/his practice for this vision to be achieved.

After teachers have completed Resource 7.4 the trainer should ask them to
share their answers in pairs, considering any further thoughts they want to add
to the hand-out after their discussion. The trainer can then select some
teachers, or ask for volunteers, to present their ideas to the whole group for
further discussion and feedback.
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Session 7.2: Creating an active learning
environment

The focus of this module is on promoting active learning and thereby achieving
a more inclusive classroom and school setting. The way the classroom is
organised can have a big impact on whether active learning can be realised and
whether learners are able to join in or concentrate in lessons.

In this session, teachers will see that there is always something that can be
done to make the environment more welcoming, inclusive and ready for active
learning, even where classrooms may be overcrowded or have little or poor-
quality furniture.

Activity 7.2a: Preparing the learning m
environment

1.5 hours

This activity supports teachers to consider ways of preparing the learning
environment to promote active learning.

The trainer should emphasise the importance of creating a learning
environment that is a comfortable place in which to teach and learn, even
when classes are large. Preparing a positive learning environment can make
the difference between a calm and functioning classroom and a classroom in
chaos.

Resource 7.5 Classroom photos

Resource 7.6

Responding to the photos

The trainer should give out copies of Resource 7.5 and 7.6 to each group and
then give the following instructions:

e Work in small groups.

e Look at and discuss the photos of classrooms in Resource 7.5.
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e Each group should start by looking at a different photo. Group 1, look at
photo 1 first. Group 2 look at photo 2 first, and so on.

o |If there is time, groups can of course look at and discuss more photos once
they have finished discussing their first photo.

e Groups need to think about and make some notes on the following
questions (see Resource 7.6):

— What are the good things about these classrooms?
— What challenges or barriers to learning can you see in each photo?

— Which learners might struggle in this learning environment and why?

After about 20 minutes, the trainer should invite each small group to share
their first photo with the whole group and explain what they have discussed.
Other groups can ask questions and add their own opinions about the photo.

—dV

A

-

A group in Zarhia looking at and discussing photos of classrooms
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Recommended changes

After about 20 minutes of discussion, the trainer should give teachers the
following instructions:

o Look again at the same photos (your group should start with the same
photo as last time).

e Answer the questions in Resource 7.7. Write your answers in the spaces
provided below these questions. If you need more paper, please ask:

— What simple changes could you make in these classrooms to ensure
that:

- learners feel more comfortable;
- learners can see or hear better;
- learners and the teacher can move around more easily?

— What changes might be needed that you could not make by yourself as a
teacher?

— Describe the changes.

— Explain who else needs to be involved and why.

The trainer should allow about 20-30 minutes for the group work. During that
time the trainer should display the classroom photos from Resource 7.5
around the room.

When they are ready the trainer should give these instructions:
e On the wall around the room, there are 6 photos.
e Cut up your notes for solutions and stick them under the relevant photos.

e Then walk around and look at each photo and read each other’s suggestions
for changes to the learning environment. You can add your own suggestions
and comments to the displays using post-its (sticky notes).

After about 10 minutes of the gallery walk the trainer can ask the teachers to
sit down and then invites people to share their reactions to the suggested
changes they have read about.

In the box below are possible answers for just one of the photos. In your role
as the trainer, you should think through possible answers for all the other
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photos before you run this session. You are also free to use photos from your
own schools. The photos provided here are just examples. Please remember
that your interpretations of the photos and those of the teachers need to be
explained. Given that you will not know exactly what is happening in the
photo, you need to allow a variety of viewpoints as long as they are justified/
explained.

Photo 1
Challenges / barriers
— Not enough desks/chairs for everyone
o  This could be a barrier for learners who have mobility difficulties
who may find it difficult to sit on the floor.
o ltisalso a barrier for any learner because it is hard to concentrate if
you are uncomfortable.

— Dusty floor

o  Learners get dirty and their books get dirty.

o  Dirty clothes could be a barrier if their parents/guardians/care-
givers get annoyed and say they do not want them going to school if
they get so dirty. Or learners themselves may decide they do not
want to be in class if they have to sit on a dirty floor all day. Sitting
on concrete can also be cold.

o  Dirty books — it can be hard to read from or write on pages that are
dusty, which could be particularly difficult for learners who cannot
see well.

— The learners sitting at desks on the left of the picture look like they are
having to twist their bodies to see the board at the front of the class (the
board at the back is probably a notice board).

o  This could be a barrier for any learner, as it is difficult to learn and
concentrate if you are uncomfortable.

o  Learners who have problems remembering or understanding may
find it harder to focus if they constantly have to keep moving their
body and head to look between their book/desk and the board.

Good things

— Bright, good light

— Seems to be a big room, enough space
— The learners are working in groups
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Changes the teacher could make him/herself to overcome these barriers

Carefully plan who sits at the desks or on the floor. For instance, learners
who find it difficult or painful to move should always sit at a desk. For
other learners, there would be a rota, so that they take it in turns to sit at
a desk or on the floor.

You could plan activities so that the groups of learners who are sitting at
desks do activities using books and writing, and those on the floor do
other activities that involve thinking, talking, touching or making things.
The groups can then swap.

You could rearrange the desks so that learners need to move as little as
possible to see the board. You could even turn this into a lesson, for
instance, ask learners to design different layouts for the class that they
think will be most comfortable. They could design layouts that will work
best for group activities, for listening activities, for taking tests, and so
on. You can then try out their designs and ask the learners to evaluate
which work best. Such an activity could help them learn more about
measuring, maths, drawing and design, as well as learning analytical
thinking and even report writing skills, if you ask them to document the
process and their findings.

Changes that may need help from others

You could encourage learners to bring pieces of cloth or mats to sit on, if
they are sitting on the floor. The cloth and mats can easily be brushed,
shaken or washed and dried regularly. This may require help from
parents/guardians/ care-givers, or others in the community who could
donate mats/cloths.

You could provide a bucket of water and soap so that learners can wash
their hands after they have been sitting on the floor. This may help them
keep their books cleaner. You may need help from someone to donate
the bucket and soap if the school has no money to buy them.

You could contact local businesses or NGOs to advocate for donations of
more furniture for your school. The learners in your class could also get
involved.
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Activity 7.2b: ‘What a classroom ready for m
active learning looks like

30 minutes

This activity gives practical ideas for preparing and organising the learning
space.

There are two important aspects to the classroom environment: the physical,
which includes physical space, furniture and classroom resources, and the
psycho-social, which includes the prevailing ethos, classroom behaviour and
how it is dealt with, and how safe and supported learners and teachers feel.

SR 46 Organising the classroom’s physical environment

Organising the classroom’s psycho-social

Resource 7.9 .
environment

The trainer should prepare this activity before the session. Copy and cut out
the cards and mix them up well. Then give one set of cards from either
Resource 7.8 or Resource 7.9 to each group. Make sure there is approximately
the same number of groups working on each resource, e.g., three groups
working on Resource 7.8 and three groups working on Resource 7.9).

The cards consist of ‘main organising tasks’ (in large bold type), and
‘supporting actions’ that can help to realise those main physical or psycho-
social organising tasks. The cards help to show what a classroom ready for
active-learning looks like.

In groups the teachers should think about which ‘supporting actions’ go with
which ‘main organising tasks’ and put the relevant cards together.

In Resource 7.8 and Resource 7.9 the cards have been arranged to show the
trainer the correct answers to make it easier to check the groups’ work.

After 10 minutes ask groups to pair up; i.e., one group working on Resource

7.8 should join with one group working on Resource 7.9 (one of the groups can
carry their cards to the other group’s table). They can then share their
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thoughts and ideas about the physical and psycho-social ‘organising tasks’ and
‘supporting actions’.

As a whole group, the trainer can ask for feedback on which ‘supporting
actions’ have been attached to each ‘main organising task’. Teachers can
discuss what they have decided and the implications for their teaching
practice.



Session 7.3: Developing activities to promote
active learning

Active learning strategies enable learners to engage with and be active in the
learning process. Activities are learner-centred, often collaborative, enquiry -
or problem-based and involve learning through direct experience.

The aim of this session is for teachers to recognise the importance of using a
range of teaching strategies in each lesson, and to collaboratively plan active
learning opportunities that are engaging and inclusive.

Activity 7.3a: Recognising active learning approaches m
60 minutes

This activity will help make teachers aware of active learning strategies they
(can) use in their classrooms.

The trainer should ask teachers what they understand by ‘active learning’.
After writing teachers’ key points on a flipchart or board, the trainer should
explain that active learning provides opportunities for everyone to contribute
and learn.

If the following 5 key elements have not been covered in teachers’ responses,
the trainer should emphasise that active learning:

o provides opportunities for speaking and listening: talking is fundamental
to the process of explaining, learning and understanding,

o is collaborative: learners work and progress together,
e motivates: learners have the opportunity for active participation,

o is thought-provoking: the emphasis is on enquiry, problem-solving and
extending knowledge, and

e isvaried: appealing to and teaching a range of different learning styles.
EENET’s ‘An Inclusive Day’ video, programme 7 on
Resource 7.10 . .
teaching and learning
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Resource 7.11

Resource 7.12

Following the feedback, teachers should watch programme 7 from EENET’s ‘An
Inclusive Day’ video training package which focuses on teaching and learning
(Resource 7.10). If the trainer cannot access the video online, he/she should
give a copy of the video transcript (Resource 7.11) to each group.?!

Key extracts from the video transcript

Active learning approaches

The trainer should give each teacher Resource 7.12 and give the following
instructions:

o Watch the video (Resource 7.10) or look through the transcript extracts
(Resource 7.11). This video gives ideas for how to make lessons more
learner-centred and interactive.

e Using Resource 7.12, make a list of all the active learning approaches for
helping learners to participate and achieve which you see in the video or
read about in the transcript. Look for the activities, resources and strategies
used.

e Discuss in you groups:

— Which approaches are we not familiar with and would like to include
in our own lesson planning?

— Are there any other inclusive active learning strategies we could use
in those situations that are not shown in the video?

After 5-10 minutes of group discussion the trainer should write on the board or
flipchart key points the teachers make. Link their discussion to the 5 key
elements of active learning that are mentioned above: speaking and listening,
collaborative, motivating, thought-provoking and varied. See the box below for
a list of active learning approaches shown or mentioned in the video.

" EENET may be able to provide free copies of the videos on flash-drive. Please contact
info@eenet.org.uk for further information.
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List of approaches seen or mentioned in the video:

e activities that involve looking/watching,

activities that involve listening and comprehension,
e activities that involve talking,

e activities that involve touching things,

e activities that involve moving,

e using games,

e using toys,

e making lessons relevant to real life experiences,

e using real life and recycled objects,

e using project-based learning,

e using role-play, drama and performance,

e using outside spaces,

e using group work,

e using pair work,

e use peer learning and buddy or peer support systems, and

e use text books in a creative way.




Activity 7.3b: Planning activities that promote active m
learning

1.5 hours

This activity is designed to help teachers develop their confidence with
planning activities that are engaging and inclusive and that promote active
learning. The activity will do this by giving teachers the opportunity to
creatively plan some engaging and inclusive lesson activities together.

First the trainer should emphasise the need for careful lesson planning. While
acknowledging that teachers may often rely solely on textbooks, it is important
that the lesson is planned from learning outcomes that build on knowledge of
what each learner needs to learn next. Even if teachers still use a textbook,
they need to carefully prepare how they communicate the learning so that the
learners understand what is written.

The trainer can emphasise how a good lesson plan will support each teacher’s
confidence in the classroom. They will know in advance what to do and will
have given themselves time to prepare learning materials that increase the
engagement of the learners. With clear objectives for the lesson, teachers can
plan and adapt activities to ensure every learner progresses towards those
outcomes.

The trainer should emphasise that lesson planning is more effective if teachers
work together. They can help each other solve problems and plan more
interesting and inclusive lessons if they share ideas and experiences.

Resource 7.13 .
Learning outcomes

The trainer should organise teachers into small groups of 4 or 5 and remind
them of the teaching approaches and strategies that they identified in Activity
7.3a. The trainer should give each group a different card cut out from Resource
7.13.

Each group should look at their learning outcome card. Working as a group
they should design one learning activity that promotes active learning and can
help learners towards the learning outcomes. It will be helpful for the trainer
to give an example of how to do this. The trainer could use the Maths learning
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outcome and ask teachers to place themselves in a row in order of height. The
trainer can explain that this activity can be used to illustrate the terms
‘ascending’ and ‘descending’. This is an example of one activity that promotes
active learning and enables learners to progress towards the Maths learning
outcome on the card. (It is important to tell the group with this card not to use
the same activity!).

A group of prAincipaI trainers in Zambia designing a learning activity

[Image description: 2 women and 2 men are standing by a table and another
man is sitting watching them. The people who are standing are sticking
leaves and twigs on to a large sheet of paper.]

After 30 minutes (or sooner, if everyone has finished), each group should feed
back on the activity they have designed. The whole group can discuss whether
the activity promotes active learning and helps learners towards the learning
objective.

R rce7.14 : i i
Strategies for active learning

The trainer should give out Resource 7.14 and ask each group to find a strategy
in the list that describes their activity. Then each group should design two
further activities that promote active learning and help learners toward their
learning outcome. They should consult the list for ideas.
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The activities they design should be written onto flipchart paper and displayed
with their learning outcome card from Resource 7.13. The display needs to be
stored carefully and re-exhibited during Activity 7.5b.
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Session 7.4: Planning and running group work

Learners learn a great deal by explaining their ideas to others and by
participating in activities in which they can learn from their peers. They
develop skills in organising and planning learning activities, working
collaboratively, giving and receiving feedback and evaluating their own
learning.

The aim of this session is to build teachers’ confidence through practising
planning and running group work and pair work.

Activity 7.4a: Why is group work important? m

. 40 minutes

Teachers will see both the benefits of group work and pair work and how it
improves learning, and also consider ways to meet the challenges of running
group work in large classrooms.

The trainer should explain that group work is a vital strategy for inclusion. If it
was shown, the trainer should ask teachers to recall the EENET video
(Resource 7.10 used in Activity 7.3a above). The trainer can re-play a section
of the video (between 8:49 minutes and 9:53 minutes) or write the shortened
version of the transcript (provided below) on the flipchart or board:

“Group-work means the children work together to share their ideas to
create something good....it also allows the children to accept one
another....and for the weaker children to do better. Group work provides
pleasure for the children and |, to be honest, find pleasure in watching the
children develop and achieve something... the children need to be active
and to be their own teacher. Our role is to guide them in their work. They
are the main actor in their education.” Honorine Boussini, teacher

The trainer should remind teachers that much of the work they have done so
far in this training has been carried out in pairs or groups.

The trainer should ask each small group to divide into two sub-groups or two
pairs. One of the sub-groups/pairs should discuss the benefits of group work
and pair work in the classroom, including in large classes, as opposed to
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learners working on their own. They can be encouraged to reflect on their own
experiences of doing group work and also how group work has helped them
during the training.

Teachers should list the main points from their discussions. The trainer may
wish to give some examples, such as ‘two brains are better than one’, ‘more
ideas were generated’, etc.

The other sub-group/pair should consider some of the challenges of doing
group work, especially in large classes. Examples may include ‘no room to
move chairs and desks’, ‘the noise interfering with other classrooms’, etc.
Again, they should list these challenges.

After about 5 minutes each sub-group/pair should join the other sub-group/
pair to share, discuss and compare the benefits and challenges they have
identified.

After about 10 minutes, the trainer should briefly take feedback from some of
the groups, identifying any particular issues or differences arising and
providing a snapshot of the kind of benefits and challenges identified across
the room. These should be listed on a flipchart or board.
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Resource 7.15 Benefits and challenges of group work

The trainer should give Resource 7.15 to each group. Ask teachers to read
through the list of benefits and challenges together, discussing any that are
new to them.

Finally, the trainer should encourage the groups to come up with ideas for how
to meet the challenges identified so that group work can be conducted
successfully. Each group could be assigned two or three of the challenges and
given a few minutes to come up with solutions. These are then fed back to the
whole group for further discussion.
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Activity 7.4b: Planning group work m
. 40 minutes

This activity will support teachers to plan and organise successful group work,
including in large classes.

The trainer needs to emphasise to teachers that effective teaching mixes
whole-class teaching, individual, pair and group work during each lesson to
increase engagement, participation and learning. It is therefore important that
teachers know when to use group work, and that they plan it carefully to
ensure the best effect.

The trainer should explain that, on most occasions while consulting learners
about who they like to work with, teachers will decide the composition of each
group rather than letting learners decide for themselves. This is important
because it allows for a more diverse learning environment and will encourage
all learners to take an active part.

On a flipchart or board the trainer can show how a range of different grouping
techniques and strategies can serve different purposes in the classroom.

These include:

o mixed-ability groups where learners with different skills, knowledge and
abilities can come together to problem-solve,

o targeted groups where learners with particular or additional needs can
receive focused intensive teaching responding to their needs,

o same-ability groups where the teacher can pitch work at their level or leave
groups of faster learners to get on with work so that extra help can be given
to other learners.

The trainer can add that grouping learners in pairs has many of the advantages
of group work but may sometimes be used to maintain the pace of a lesson, by
avoiding time spent ‘getting in groups’. Working in pairs can also ensure
everyone is involved, as it is very hard for learners in pairs to avoid
participating. Further, pair work may be used when there is no space for
groups to work or for the teacher to supervise.

28



In this activity teachers should consider how they may best organise learning
to teach particular tasks.

Resource 7.16 Planning the composition of each group

Teachers should work in small groups. The trainer should give each group a set
of cards cut up from Resource 7.16. They must decide whether the task card
should be conducted in mixed-ability groups, targeted groups or same-ability
groups. They must also decide which rationale (‘Why?’) card (in italics)
supports their decision.
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A group in Zambia carrying out the ‘group composition’ card activity

[Image description: 4 men and one woman around a table are looking at and
placing small pieces of paper into a grid format on the table.]

Finally, they should be asked to use the three blank cards to design their own
task, identify what kind of grouping would be most appropriate, and explain
why by writing in the blank rationale card. These ideas can be shared with the
whole group.

The cards in Resource 7.16 are arranged to show the correct answers, to help
the trainer check the groups’ work.
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The trainer can point out that research evidence on the impact of learner
grouping practices suggests that no one form of grouping benefits all learners
all of the time. What is important is that teachers organise learning groups
fairly so that particular learners, including girls and learners with disabilities,
are not over-represented in under-performing groups. Using mixed-ability
groups in the classroom means that the more able learners can improve their
learning by helping the others, and the less able learners can benefit from
working alongside more engaged and motivated learners.

HEEDUES o Checklist for planning successful group work

The trainer should give Resource 7.17 to each teacher and ask them to discuss
the checklist in pairs. They should identify any gaps and decide if it is a useful
tool for helping teachers plan for group work. It is useful for the trainer to ask
teachers to consider if any further requirements need to be identified for
planning group work in large classes.
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Activity 7.4c: Running group work m
50 minutes

This activity will help teachers to run successful group work in the classroom.

The trainer should emphasise how important it is to establish group working
rules in the classroom. For group working to be successful, all learners need
to be involved in making sure they perform their roles responsibly and the
teacher needs to work out ways to ensure these become routine.

Teachers should work in small groups.

L ULER Roles and responsibilities

The trainer should cut up and give a set of cards made from Resource 7.18 to
each group. Each set of cards consists of:

o four ‘role cards’ — the chair, the note-taker, the reporter and the
organiser/timekeeper,

o four cards which describe the roles, and

e cards which give examples of what people in those roles might say (in
italics).

The trainer should ask each group to decide which role description card goes
with which role cards. Then they need to decide which of the ‘what people
might say’ cards goes with which role. Teachers can be encouraged to write on
the additional blank cards to give further examples of what learners in those
roles might say.

The cards in Resource 7.18 are arranged to show the correct answers to help
the trainer check the groups’ work.

Next, the trainer should ask teachers to brainstorm and come up with a list of

rules that learners need to follow if group work is to run successfully. These
could be written on a flipchart or board.
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Teachers in Zambia organising the group work role cards

[Image description: Small pieces of paper with writing on are arranged on the
table in a grid format, and 5 hands are holding/placing the pieces of paper.]

Resource 7.19
Classroom rules for group work

The trainer should then give each group Resource 7.19 for them to compare
with their own brainstorm. They can write on the additional blank cards to give
further examples of useful rules.

The whole group can then discuss how they could use either of these two
resources (Resource 7.18 and Resource 7.19) to train learners in their schools.
They could also suggest further ways to support learners to learn about how to
work well in groups. This may include learners being involved in drawing up the
rules themselves, or making posters and publicising good group work practice.

Resource 7.20 Checklist for running successful group work
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The trainer should then give each teacher Resource 7.20 and ask them to
discuss the checklist in pairs. They should identify any gaps and decide if it is a
useful tool for helping teachers run group work.

Finally, the trainer should ask teachers to recall the kind of group activities
they have undertaken during the training so far.

Resource 7.21 Grouping strategies for different purposes

Then the trainer should give Resource 7.21 as a hand-out for teachers to read
and keep for future reference as an example of some grouping strategies. This
resource provides examples of grouping strategies used for particular
purposes.

The trainer and teachers can discuss this resource to understand each strategy.
If there is time, they can think of classroom examples for how to use each
grouping strategy (e.g., think of a problem/question that could be tackled by
using ‘Think, Pair and Share’).
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Session 7.5: Using differentiation in mixed-ability
classes

Active learning requires teachers to engage learners of all abilities in the
learning process. By using differentiation, a teacher adjusts or modifies
teaching methodologies, teaching and assessment strategies, and curriculum
content to motivate and enable each individual learner so she/he can access
the learning and experience success (see the module on Including Learners
with Additional Needs for more hints and tips for motivating and enabling
learners with different needs). A range of differentiation methods have already
been referred to in the earlier sessions of this module, including a focus on
strategies for active learning (Session 7.3) and a focus on organising access to
learning through group or pair work (Session 7.4).

Good teachers ensure that all learners in their classes participate and achieve.
They know that all learners learn differently and may need different types of
support. Here is a powerful quote that the trainer could write on the board or
flipchart for teachers to read as they enter the room:

“My calling in life is to make sure that every single child reaches their full
potential that | unlock that potential, that whatever it is that they need
to achieve | make that happen.”

Andria Zafirakou, 2018 Global Teacher Prize winner

(see www.youtube.com/watch?v=BrMaive-xiU) m

Activity 7.5a: Introducing differentiation

30 minutes

This activity will enable teachers to understand what is meant by
‘differentiation’.

The trainer asks teachers what they understand by ‘differentiation’. The trainer
can encourage teachers to think about what they already do in the classroom
and what has been covered in earlier sessions. The trainer should write

suggestions from teachers on the board or flipchart.

Following this the trainer can make the following points:
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o Differentiation means teaching the same content but in different ways so
that all learners can be helped to reach the learning goal.

e There are common differentiation strategies that can be used. These
strategies can be effective in large classes of learners of different ages and
abilities.

o Collaborative and peer learning (which were referred to in Session 7.4) are
a means of differentiation, as are other active learning strategies already
covered in this module (e.g., in Session 7.3).

e Knowing your learners is an important first step for differentiation.
Teachers need to know the level of each learner, their learning preferences
and interests, backgrounds, abilities and needs (the next session in this
module, Session 7.6, looks at assessment in more detail).

The suggestions from teachers may apply differentiation to three aspects of
teaching:

e Content,
e how the content is taught, and

e how content is assessed.

The trainer should highlight any suggestions from teachers that link
differentiation to the inclusion of learners of all abilities by adapting teaching
to meet individual needs. The trainer can emphasise this as the main focus of
this session: how content is taught. The session supports teachers to adapt
activities and materials to ensure the inclusion of learners with a range of
abilities and needs.

If teachers are familiar with the term ‘scaffolding’ as a strategy to support
learning, trainers may want to explain what is usually meant by ‘scaffolding’
and how it differs from ‘differentiation’:

e Generally, ‘scaffolding’ is a term used to describe the personal guidance,
assistance, and support that a teacher or peer provides to a learner, and
how a teacher shapes lesson content so that the learning goal can be
reached step-by-step by the whole class — such as breaking up the learning
into manageable pieces and then providing a tool or structure with each
piece. For example, when reading a text, the teacher might preview the text
and discuss key vocabulary, or read the text in ‘pieces’ and discuss as the
class reads it.
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different text — a shortened or modified one — and/or adjust the

o With differentiation, however, a teacher might give a learner a a
assignment that follows for different learners.

Activity 7.5b: A further look at scaffolding and
differentiation

10 minutes

If the trainer feels there is a need to explain further the difference between
‘scaffolding’ and ‘differentiation’, then teachers can do the following short
activity.

Resource 7.22 Scaffolding v differentiation

The trainer should print, cut up and give out the card sets from Resource 7.22.
The cards are arranged to show the trainer the correct answers when checking
the groups’ work.

Groups must read each card and decide whether the type of support is an
example of differentiation or scaffolding strategy. They should make two piles
of cards.



Activity 7.5c: Including differentiation in our m
planning

60 minutes

This activity will help teachers to understanding how they can adjust/ modify
activities to meet the needs of learners with different abilities.

The activity is in two parts. In the first part, for about 15 minutes, teachers will
read some guidance on ways of differentiating for different abilities and then
discuss it. This activity supports them to complete the next part of the activity,
which is to plan ways of differentiating specific learning tasks.

Differentiation to include all abilities

The trainer should give Resource 7.23 to each teacher and explain that one
way to plan effectively for differentiation is to plan three levels for each task in
the lesson plan. Ask them to read the information individually and then discuss
in pairs. They should identify any areas that could be further explained and
decide if it is a useful tool for helping teachers.

The trainer should then ask teachers to work in small groups of 4 or 5 (if
possible, the same groups that worked together in Activity 7.3b).

The trainer should ensure that the lesson activities devised by teachers in
Activity 7.3b are still on display and give one copy of Resource 7.24 to each

group.

Resource 7.24 Differentiation planning

The trainer should give the following instructions:

e Remember the subject topic/learning outcome cards from Resource 7.13
(Activity 7.3b). Choose one activity you developed. [Note, the activities
should be on display in the training room.]

e Each group should complete Resource 7.24. Describe how you could adjust
the chosen activity so that learning is improved for learners who are less or
more able.
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A group in Zambia working on adapting a learning activity

[Image description: 2 women and 3 men are around a table. On the table is a
diagram drawn on a large sheet of paper. The people are talking and writing.]

Here is an example the trainer can give to help teachers:

Subject topic/learning objective: Maths — to order decimal numbers in
ascending and descending order.

Active learning strategy from Session 7.3b: Quiz game — learners have to
respond to teacher’s flashcards showing two decimal numbers at a time, and
decide which is the higher or lower.

Adjustment for less able learners: Ensure every learner participates, for
example, by giving each learner a decimal number on a card and they have
to stand in a line showing ‘descending’ or ‘ascending’ order; or give out sets
of cards of decimal numbers for each learner to arrange in ‘descending’ or
‘ascending’ order (the cards can be at different levels of difficulty).

Adjustment for more able learners: Invite a group of more able learners to
teach the topic or prepare a quiz for the rest of the class; or give out sets of
cards of decimal numbers for each learner to arrange in ‘descending’ or
‘ascending’ order at different levels of difficulty.
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The trainer should collect feedback from each group so they share and discuss
their ideas. They should discuss whether the suggestions for adjustments are
practical for their classrooms. The suggestions can be displayed on flipcharts
on the wall and looked at by teachers during break time.

The trainer should recap on how including learners from all ability levels means
everyone stays engaged and learns new knowledge and skills. This includes
high ability learners who need a challenge so that they do not become
disengaged. Lower ability learners need extra help so they don’t fall behind
and become discouraged.



Activity 7.5d: Differentiating for learners with m
disabilities

45 minutes

This activity helps to develop teachers’ awareness and confidence with
adapting lesson activities to include learners with disabilities such as visual,
hearing or mobility impairments.

The activity is in two parts. In the first part, for about 20 minutes, teachers
watch/read how teachers adapt learning activities so that they are accessible
to learners with additional needs. This supports them to complete the next
part of the activity, which is to think of ways to adapt their planned learning
activities to meet the needs of learners who experience difficulties with seeing,
hearing, moving, understanding, remembering, and communicating and so on.

Resource 7.25 EENET video programme 4 — preparing lessons

Resource 7.26 Video transcript

Teachers should watch EENET’s video programme 4 — Preparing Lessons
(Resource 7.25). If the trainer cannot access the video online, then teachers
can be given a copy of the video transcript (Resource 7.26) to read in pairs.
Teachers will also need their copies of Resource 7.24, completed during
Activity 7.5c.

In pairs, teachers should discuss and write down the main messages from the
video and identify the key inclusive approaches to lesson planning.

For the trainer’s reference, here is the full list of approaches seen in the
video:

e Adapt these activities for specific learners in your class, e.g., learners who
cannot see, hear, or move very well.

e Create some simpler activities, or break tasks into smaller steps, for
learners who have difficulty understanding or remembering.
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e Before a lesson starts, organise any books, writing materials, and other
objects that you will use.

e You can make teaching and learning aids yourself. Teaching and learning
aids can be things collected or made for free, using items that are usually
thrown away, like cardboard boxes, or bottle tops.

e |[f there are learners with disabilities and/or SEN in class, make sure to
prepare materials for the lessons that they can use and manipulate.

e Get learners involved in making materials, e.g., older learners can help to
make materials for learners in lower classes. Or sighted learners could
help to make tactile materials for their friends who cannot see well.

e Improve your lesson planning, and make more creative teaching and
learning aids, by working with other teachers.

Next the trainer should ask teachers to get into the same groups used for
Activity 7.5c (their ‘home group’)

Three areas/tables in the room should be allocated for 3 ‘expert groups’. The
idea is that each group will send delegate(s) to these tables to discuss how to
further adapt their lesson activities to include learners with visual
impairments, hearing impairments and mobility impairments.

The trainer should ask teachers to divide themselves up so they sit at the three
‘expert group’ tables. Each ‘expert group’ should have at least one teacher
from each ‘home group’.

The trainer should place one card on each table, using the three cards cut out
from Resource 7.27. There is a ‘See’ card, a ‘Hear’ card, and a ‘Movement’

card.

Note that the advice and guidance in the module on Including Learners with
Additional Needs will be useful reference material for these activities.

Resource 7.27 Support for learners with disabilities

Each ‘expert group’ should look at the card on their table. It suggests ideas for
ways to adapt activities to include learners with those needs. They should
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discuss these ideas and suggest further examples, including perhaps ways to
adapt activities they have devised during this module.

After about 15 minutes the trainer should then ask teachers to re-join their
‘home group’.

EBEES Jed Adapting activities for learners with disabilities

The trainer should give copies of Resource 7.28 to each group, with the
following instructions:

e Look at Resource 7.28.

e Look again at your completed copies of Resource 7.24 (these may be on
display). These show how you would differentiate an activity for
less/more able learners to support the learning outcomes taken from
Resource 7.13.

e Inyour groups, use the information you gathered while visiting the three
‘expert tables’ to help you complete Resource 7.28, Show how you
would adapt your activity so that learners who have difficulty seeing,
hearing, moving, understanding, remembering, communicating, etc., are
included.

If a group thinks their activity is already accessible to learners who experience
these difficulties, they should explain why.

Here is an example the trainer can give to help teachers:

Subject topic/learning objective: Maths — to order decimal numbers in
ascending and descending order.

Activity: Quiz game — where learners have to respond to teacher’s flashcards
showing two decimal numbers at a time, and decide which is the higher or
lower.

Adapting for learners who have difficulty seeing: Use very large flash-cards:
large pieces of paper/card with very large decimal numbers written on them.
The best colours to use for visually impaired learners are black figures on a
white or a yellow background. During the quiz these can be displayed two at
a time and the learners are asked to put them in ascending/descending
order. Alternatively, during the quiz the very large numbers are put on the
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table in front of the visually impaired learner so they are not looking longer-
distance to see cards on a wall or held up by the teacher.

Adapting for learners who have difficulty hearing: When the quiz question
is asked and displayed (see adaptation for visual learners above), make sure
the question is read out and displayed on the board/wall or on a hand-out
sheet. It is useful to include a drawing/photograph with each quiz question
(if relevant and it does not give the answer away).

Adapting for learners who have difficulty moving: Make and use a
document holder for the cards — a frame to display them on —if the teacher
gives the cards to groups to sort into ascending/descending order. This
frame ensures the cards can be moved closer to the learner.

The trainer should briefly list the ideas from each group on the board or
flipchart. There could be 3 column headings — see, hear, movement.

Finally, the teachers can view the groups’ completed differentiated lessons
during a gallery walk, where group members explain their ideas and take
guestions from their colleagues.
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A gallery walk in Zambia

[Image description: two women are standing next to large sheets of paper on
the wall containing diagrams and words, and with leaves/plants stuck on.
Two men and two other women are looking at the presenters and sheets of

paper.]
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Session 7.6: Using assessment in support of
learning

Using assessment in support of learning is a vital active learning strategy for
effective inclusion. It means teachers can effectively plan what needs to be
learned, communicate that to the learner, and design and modify tasks to
ensure each learner can access the learning. This session focuses on ways of
using assessment in support of learning, including providing effective feedback
and asking better questions. Two important questions teachers need to
continually bear in mind are:

e What do | want the learner to do?

e What do | want the learner to learn?

Teachers should be reminded of the work they did in Module 4 ‘Screening and
identification of learning needs’.

It should be emphasised that peer-assessment and self-assessment are very
powerful teaching tools and crucial to the assessment for learning process.

This will be explored in a later module focusing on learners’ participation in
their own learning.

Activity 7.6a: Using assessment for learning m
45 minutes

This activity will further develop teachers’ use of assessment information to
advance learning.

Before setting the task, the trainer should explain the following assessment
terminology:

o ‘Assessment of learning’, or ‘summative assessment’, tells a teacher if a
learner got a question right and if they have met learning objectives. This
assessment usually happens at the end of a lesson or unit of work.

o ‘Assessment for learning’, or ‘formative assessment’, helps identify why a
learner performs as she/he does and how the learner can improve.
Examples of formative assessment include observing and/or questioning
learners as they conduct a task. It means that the teacher can adjust or
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adapt lesson delivery mid-way, or adjust their plan for the next lesson to
ensure learning goals are achieved.

Teachers should work in groups and be introduced to the following scenario:

After looking as a whole class at some children’s stories and books, and
discussing how they are constructed, the teacher has set the class the
following task: ‘

Write a story that you can read to younger children.

The teacher is walking around the classroom and looking at the learners’
work over their shoulders while they do this. The teacher is checking if
everyone is on-task.

The trainer must state that it is very difficult to provide every learner with
individualised attention, especially in large classes. Therefore teachers should
assume that the teacher in this scenario is using his/her knowledge about
which learners need more attention or have not had individual attention for
some time.

The trainer could suggest an example. For instance, the teacher is aware of a
particular learner called Patience who has difficulty writing; her literacy skills
are undeveloped. She does, however, enjoy drawing. The trainer should ask
teachers how the teacher might intervene to support Patience with the story-
writing task. Teachers must be reminded that the teacher’s intervention can
only take a matter of seconds or a minute, as he/she has everyone else in the
class to attend to. Answers could include:

e The teacher suggests Patience draws her story using very simple captions.

e The teacher has prepared some support materials to help Patience. For
example, the teacher could give Patience a template with some simple
guestions to help her organise ideas such as: ‘Who is your main character?’
‘What is she/he doing?’ Or the teacher could give Patience a list of
words/vocabulary that she has learned recently and see if she can use these
to build up a short story.

Resource 7.29 . .
Interventions to support learning

The trainer should give Resource 7.29 to each group. She/he should explain
that the following exercise considers ways the teacher could improve learning
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through their interactions with each learner. The trainer gives teachers the
following instructions:

e Read aloud to each other what it says about how 5 particular learners are
progressing with the task.

e Write in the second column ways you think the teacher could usefully
respond to each learner.

e Each group should discuss each learner one at a time.

After about 30 minutes the trainer should go through each individual learner
and ask groups to feed back some of their suggestions. These should be
discussed. The trainer can refer to the following for further ideas if they are
needed:

Ideas to guide trainer:

Thandi: Show some beginning sentences for stories for younger children
(e.g., ‘once upon a time there was....").

Joseph: Ask Joseph to read the story aloud and show him where the natural
breaks are. Then ask him to punctuate where those breaks are, before
continuing writing (with punctuation).

Trina: Suggest Trina writes a story about a girl who loses her bangle and
searches the village for it, asking people in each house if they have seen it.

Francis: Check if there are any improvements he can work on and give him
an extended activity such as designing a ‘book cover’ for his story, illustrating
parts of the story with drawings, or writing a letter to a younger class or local
nursery/primary school to ask if he and his class can visit to read stories to
them.

Basia: Smile and indicate you have noticed her effort.

Finally, the trainer should ask teachers to think about the information the
teacher gained from going around the class as they performed the story-
writing task. How can these insights inform the teacher’s planning of the same
task again in future — e.g., how could the teacher use this information to make
changes and improvements?

The trainer should emphasise that, because it is difficult to observe every
learner in a large class during the lesson, it is important that formative
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assessment that informs changes to lesson planning includes observation of

learners across the ability range.
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Activity 7.6b: Feedback to improve learning m
50 minutes

This activity will promote the effective use of feedback given to learners.

The trainer should explain that learners do best when they take responsibility
for their own learning, knowing their progress and what they need to learn
next. To do this they need accurate feedback, clearly and constructively
communicated. They need to know their learning goals, what they are doing
well, what the gaps in their learning are, and how they can improve. This
means giving learners guidance, not just a score or mark.

This activity is in two parts. In the first part, for about 15 minutes, teachers
read some ‘Dos’ and ‘Don’ts’ on ways to give feedback. This supports teachers
to complete the next part of the activity, which involves role-playing classroom
situations to better understand the impact of feedback, and practising making
feedback constructive.

Resource 7.30

Resource 7.31

The trainer should ask teachers to work in pairs and give each pair a copy of
Resource 7.30 and Resource 7.31.

Useful feedback

Dos and don’ts

The trainer should ask teachers to read both resources. After reading Resource
7.30, they need to decide which of the statements in Resource 7.31 are
effective and which are ineffective. They could make notes on the sheet or, if
the trainer prefers, they could make notes separately on a piece of blank paper
with two column headings — ‘Effective’ (or ‘Dos’) and ‘Ineffective’ (or ‘Don’ts’).
The trainer should ask teachers to share what they have decided and give
them the chance to explain and discuss their decisions.

It is important, especially in settings where English is an additional language,
which the trainer allows for interpretations of what is an ‘effective’ or
‘ineffective’ response to vary, though these terms need to be explained in
terms of effective inclusive practice.
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For the trainer’s reference, the following are likely to be effective responses:
e “Thatis a good idea, and it might work better if you...”.

e “I have marked where you have missed full stops or commas. Can you try
to put in the correct punctuation?”

o “..finally, you were asked to summarise your findings but you didn’t.
Thandi can show you hers as an example of how you can do this...”.

o “..yes, there is a lot of work still to do but | am really pleased with your
effort.”

o “Last week you struggled with this but now you can...”.

The following are likely to be ineffective responses:
e “ldon’t know. It seems silly to me...”.
e “The rest of the class understand so why don’t you?”

e “l'don’t care if you don’t have a ruler, next time | want accurate
measurements”.

e “Come on, activate your prior knowledge and tell me what it means”.

e “Read this to the class so they can see how lazy you are”.

The trainer should remind teachers of the two key questions for teachers to
continually bear in mind:

e What do | want the learner to do?

e What do | want the learner to learn?

Resource 7.32 Feedback role-play cards

The trainer asks teachers to sit in groups of four where possible, choosing to sit
with people they have not sat with before. If there are more than four people
in a group, the additional teachers should be given the role of ‘observers’. The
trainer gives Resource 7.32, a set of cards, to four members of each group,
along with 2 pencils and 2 pieces of drawing paper per group. The cards must
be handed to the group members, face-down.

The trainer should ask each teacher to take a card, read it without showing it
to the rest of the group, and keep it without revealing it to the others. Two
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teachers in each group are ‘learners’ and two are ‘teachers’. Ask each teacher
to take five minutes to get ready to be in role.

When everyone is ready, the trainer should announce a task that the ‘learners’
must start straight away. Using the pencil and paper provided they should
draw a house and garden-plot in 5 minutes. The trainer can announce the task
has started and, after 5 minutes, announce that the ‘learners’ must stop.
During the 5 minutes, the trainer should make sure that the ‘teachers’ in each
group stand up and closely observe each ‘learner’ in their group in turn, giving
feedback as they watch each ‘learner’ draw.

If any teachers have been allocated ‘observer’ roles, they must watch the
interactions carefully and be ready to give feedback at the end of the activity.

Once the ‘learners’ have stopped drawing, the trainer should ask the groups to
come out of their roles and do the following:

e ‘Learners’ in each group should share with their group the impact of the
feedback they received from the two ‘teachers’ — how it made them feel
and what they learned from it.

e ‘Teachers’ in each group should share their experience of giving feedback.

e Any ‘observers’ should share what they observed during the role-playing.

Then the trainer can bring all teachers together to share some of the key
points made in each group. The trainer should emphasise:

o Feedback is providing information to an individual which focuses on their
performance or behaviour.

e The feedback provided should be delivered in a positive manner and lead to
action to affirm or develop an individual’s performance or behaviour.

o Feedback provided should not be of a personal nature and should focus on
data, facts or observed examples of evidence.

o Feedback should not be critical of learners for not doing something that
was not a requirement stipulated in the instructions. This would be unfair
and will only serve to promote mistrust.

Finally, the whole group can discuss any further issues arising about giving
constructive feedback in the classroom. It may be useful for the trainer to
mention how research shows that feedback plays a vital role in teaching and
learning. For example, if feedback is given and sought, John Hattie’s findings
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published in ‘Visible Learning: A Synthesis of over 800 Meta-Analyses Relating
to Achievement’ (2008),2 are that teaching and learning that is visible occurs
when the following are present:

o teachers using each lesson to teach better,
o feedback is given and sought, and

e active, passionate and engaging people are the teachers in their learning.

2 http://bit.ly/VisibleLearningHattie2008

51


http://bit.ly/VisibleLearningHattie2008

Activity 7.6¢c: Asking better questions m
25 minutes

This activity will raise awareness of the importance of asking questions that
improve learning, involving learners in the lesson through thinking and
providing the teacher with an insight into the level of learning.

The trainer should ask teachers to work in pairs.

Resource 7.33

Resource 7.34

The trainer should give each pair a copy of Resource 7.33 and ask them to read
it. The trainer should ask each pair to spend a few minutes thinking of an
example question or beginning of a question to illustrate up to three of the
points. For example:

Better questions

Some questioning strategies

e For number 2 (‘reinforce previous learning’), teachers could propose
question beginning:
‘Explain why ....?"  ‘Say what ....?”” ‘When did......7?’

e For number 6 (‘extend thinking from concrete to analytical’), teachers could
propose a question like:
‘Tell me what the character did at the end of the story and suggest
why?’

e For number 9 (‘Encourage creative thinking and problem solving’), teachers
could propose a question beginning:
‘Work out why...?’

Then the trainer should give Resource 7.34 as a hand-out for teachers to read

and keep for future reference as an example of some questioning strategies.
The trainer and teachers can discuss this resource to understand each strategy.
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Session 7.7: Using action research to promote
active learning

Teachers should be reminded of Session 1.6 (‘Using action research’) in
Module 1: ‘Introduction to Inclusive Education’, and of Session 3.4 (‘Strategies
and solutions for identifying out-of-school children’) in Module 3: ‘Identifying
Out-of-School Children’.

The trainer will re-emphasise how every school has a unique set of challenges
and strengths in education, requiring a unique set of responses. Teachers,
therefore, cannot simply rely on ‘experts’ from elsewhere to tell them how to
make their school inclusive. Teachers — along with the learners,
parents/guardians/care-givers and other me