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“What does the South really want

from the North?”

Introduction

This seminar was the third in a series facilitated by the Enabling Education Network (EENET) to share ideas and experience on the particular meaning of educational inclusion for deaf people. EENET’s main mission is to facilitate the sharing of information internationally on inclusive education. EENET prioritises the information needs of income-poor countries of the South
, where many children do not go to school for reasons of poverty, disability, ethnicity, gender, racial identity, or simply because education isn’t provided.

The aim of these seminars is to provide practitioners with the opportunity to discuss their ideas and experiences. The long-term aim is to produce a publication on the lessons learnt from this international exchange. EENET is filling a gap by providing a focus for the discussion of these issues. The seminars generate useful documentation which helps create conversations internationally about the issue of deafness and inclusion. Deaf people are a particularly excluded group from education. Those children who have access to education tend to be marginalised within the educational setting. Deaf children’s need for sign language in education has many parallels with the language needs of children from minority ethnic groups, including the increasing number of children displaced as a result of conflict.

EENET’s first seminar was held in June 1999 at the University of Manchester.  In response to the high level of interest in the seminar and the papers presented, a ‘Deafness’ section was created on EENET’s web site. The documents in this section are consistently among the top ten most-downloaded documents. A second seminar was held in September 2001 in Manchester, which was instrumental in planning the third seminar in June 2002.

During the last decade or so a series of international conferences have been held to address issues of access and quality in education. The World Education Conference held in Dakar in April 2000 set new targets for the achievement of Education for All, including Universal Primary Education (UPE) in all countries, by the year 2015. Another international development target is to reduce by one half the proportion of people living in extreme poverty by the same year. The two targets are inextricably linked, more so for disabled people because of the strong link between disability and poverty. Educational opportunities can help to break the poverty cycle. Yet the majority of disabled children, including deaf people, do not go to school in countries of the South.

The Salamanca Statement and Framework for Action, 1994, states clearly that all children have the right to be educated in their local school, including those with disabilities. The Statement calls upon governments to recognise that all children are different, and that education systems should be designed to take into account the wide diversity of these characteristics and needs. An exception is made, though, in the case of deaf children:

‘Educational policies should take full account of individual differences and situations. The importance of sign language as the medium of communication among the deaf, for example, should be recognised and provision made to ensure that all deaf persons have access to education in their national sign language. Owing to the particular communication needs of deaf and deaf/blind persons, their education may be more suitably provided in special schools or special classes and units in mainstream schools.’
Article 21, Salamanca: Framework for Action, 1994

However the overwhelming majority of deaf children have no educational opportunities in the income-poor countries of the South, despite the statements made at the UN conferences, held in Jomtien, Salamanca and Dakar, about including excluded and marginalised groups. It is unlikely that this situation will improve unless we start somewhere, and preferably in a small, community-based way with the support of deaf adults. It is essential that we establish mechanisms for the sharing of lessons learned from these community-based projects. 

The only realistic option for the vast majority of deaf children growing up in remote rural areas is to attend their local school. If local schools are to become more welcoming of difference and tolerant of linguistic minorities, such as deaf children and those displaced as a result of conflict situations, we need to raise awareness and build capacity within education systems. We need to ask ourselves the following questions:

· How can we work towards the goal of education for all deaf children? 

· How can we raise the profile of the particular needs of deaf learners so that they are included in, rather than excluded from, the EFA goals? 

· How can we promote the education of deaf girls and boys in their local school, without compromising on their need for sign language? 

1.
The seminar

The seminar was co-organised by Doreen Woodford (Administrator) of the Deaf Africa Fund, and Susie Miles (EENET Co-ordinator). Doreen took the responsibility for the administration of the seminar and the planning of the programme, and Susie managed the finance. The title of the seminar was decided upon at the previous seminar in September 2001 in Manchester. 

The seminar was a 24-hour seminar. Registration began in the afternoon of June 7th and the seminar closed at 5pm on June 8th. The main structure of the seminar consisted of 6 presentations, including an after-dinner talk on the evening of June 7th, and almost two hours were set aside for formal discussion in groups on June 8th. See Appendix 1 on page 13 for details of the programme.

There were plenty of networking opportunities immediately following registration and prior to the formal beginning of the seminar. Each participant was asked to participate in a networking exercise during this time. See the section on Networking on page 6 for further details. 

2.
The participants

The seminar brought together a unique group of people, who work with deaf people, primarily in education in southern countries. There were 35 participants altogether, including three sign language interpreters. They represented the following countries: Tanzania, Kenya, Zimbabwe, South Africa, Nigeria, The Netherlands, USA, France, England, Scotland and Wales. However they brought with them experience of working in a wide range of countries in all the major regions of the world. See Appendix 2 for a list of the participants’ names.

Mr Joe Morrissey, of Christoffel Blinden mission (CBM), was originally scheduled to be the after-dinner speaker, but was unfortunately unable to attend the seminar as he became critically ill in Uganda. He is making a steady recovery and we hope to make his paper available in the near future.

3.
Networking

A networking exercise was set up as part of the registration process for the seminar. This helped participants to begin sharing their knowledge and experience immediately, and to identify who they needed to speak to during the 24-hour seminar. Details of the exercise are as follows:

Making connections

This exercise is designed to help you get the most out of your time here in Birmingham. We all have lots to share and lots to learn. You have 3 blue ‘post-its’, or cards, and 3 pink ones. You may have more, of course, if you need them! Write down what you can share with others on the yellow post-its, and what you would like to learn or find out on the blue post-its. Remember to write your name clearly at the bottom of each ‘post-it’, so that other participants can ask you about your unique experience.

Example:

	I can offer….

I can share….         

Yellow
	I would like….

I need….                     

Pink

	I know people working in Fiji.        

A. Stewart

I have experience of community-based work in West Africa.

J. Phiri        


	I need contacts in the Middle East.

S. Sarha

I need advice about fund-raising.

M. Jones


This exercise revealed that there was a tremendous amount of expertise represented at the seminar, and many of the needs and wants expressed by participants could be met by locating those participants with the relevant knowledge and experience. For example, there were a lot of people with fund-raising experience, and many participants identified this as one of the areas they needed more information about. There was a wealth of experience about sign language, audiology services, parents’ experiences, volunteering, organisational development, and issues facing deaf people. See the section entitled ‘The Future’ on page 10 for further discussion of networking.

4.
Seminar papers

The presentations covered six perspectives, as presented by a networker; a deaf person; an audiologist; a head teacher; the chairperson of a parents’ organisation; and a Northern agency responding to the needs of a Deaf organisation in the South. The papers can be found in full in Appendix 3 from page 14. Their content may not always reflect EENET’s values. Below is a summary of each paper. 

4.1
Making the Familiar Unfamiliar

Susie Miles

Susie is the Coordinator of the Enabling Education Network (EENET). EENET is a participatory information-sharing network, which was set up 5 years ago with the support of international organisations, and is based at the University of Manchester. Susie set the scene for the seminar in her after-dinner presentation by clarifying what is meant by the term ‘South’. Approximately 70% of the world’s population is unable to read, only 1% has a college education and 1% has access to a computer. 80% live in sub-standard housing, 50% are malnourished, and 70% are non-white. In summary the South needs money, information and skills from the North. Perhaps most importantly the (achievements of people in the) South needs to be recognised. EENET is addressing the information needs of people in the South with respect to inclusive education. In turn this leads to capacity building, the affirmation of existing skills and the development of new skills and knowledge. Many readers of EENET’s newsletter have expressed the opinion that access to information is more important than money. After all, information is power!

4.2 
A deaf person’s perspective on deaf education in the South 

Toby Burton

Toby spoke of his own personal experience as an English deaf person growing up in Belgium and using three languages: British Sign Language, English and French. He taught deaf children for a year at the Holy Land centre for the Deaf in Jordan, as a volunteer. Before he could start teaching he spent a month observing the educational process and learning Jordanian Sign Language. He believes that it is much easier for deaf people to learn other sign languages than for hearing people. Toby emphasised the significance of his role at the school as a role model for the deaf children. One of the drawbacks of being a volunteer, however, was the lack of continuity. There was no guarantee that the work Toby did would be followed up. Toby also talked of his impressions of visiting many schools for the deaf in Africa.

4.3
Soundseekers: The work of the Commonwealth Society of the Deaf

Peggy Chalmers

The Society was formed in 1959 with the aim of helping children in the developing countries of the Commonwealth, where ear disease is very common. It enlists the voluntary services of professionals with relevant experience such as audiologists, ENT surgeons, teachers of the deaf both in their field-work and on the Board. In 1999 Sound Seekers launched their first HARK in South Africa. The HARK is a purpose-built mobile clinic, which resembles a field ambulance. It is sound-treated and includes audiometers, ear-mould making kits and hearing aids. It costs £145,000 to build and a similar amount to maintain over a 3-year period. All Sound Seekers projects are run in partnership with either governments or well-recognised institutions. Partners are expected to make a contribution, either financial, or in kind. 

4.4
A head teacher’s experience, Tanzania

Eliakunda Mtaita

Eliakunda Mtaita has taught deaf children for 29 years. He was the deputy head at the ELCT School for the Deaf in Mwanga, Tanzania, for a long period and has been the head teacher for the last four years. The Evangelical Lutheran Church in Tanzania (ELCT) runs the school with financial support from donor agencies. The school caters for 100 children, who are all boarders, and there are ten children in each class. Currently it has 150 children on its waiting list, and this number is increasing, but the school only admits ten new children each year. All seven primary schools for deaf children in Tanzania mainland are run by private organisations – there are also 14 units for deaf children attached to mainstream schools, some of which are run by the Government. Only a small number of secondary schools are willing to admit deaf children once they have completed their primary education. The children face many communication barriers to their education in these schools.

4.5 
The role of parents, Tanzania

John Mwashi

John is the Chairman of UWAVIKA, a parents’ organisation in the North of Tanzania. John described the emotional reactions of parents when they realised that their children were deaf. He emphasised the fact that the mother is usually blamed by the father for this, and has the major responsibility for the care of the child. UWAVIKA only covers 1/7 of the country, but hopes that one day the association will cover the whole country
. UWAVIKA promotes the training of parents in sign language in order to promote greater acceptance of deaf people in the community.

4.6
Deafway: The role of a Northern agency in supporting a school run  by deaf people in Nepal 

David Hynes

Deafway is an organisation which provides services to deaf people in Lancashire, UK. David told the story of Deafway’s recent involvement in supporting an organisation of deaf people in Pokhara, Nepal. The organisation has set up a school for deaf children with the financial support of Deafway. The school is now the second largest in Nepal, catering for over 80 children. A school bus travels for over an hour each morning and evening to collect the children. A small number of children have travelled to Pokhara and are now boarding nearby. It is run entirely by deaf people. In the opinion of a deaf visitor from the UK, it is a school with no communication barriers where the children are extremely happy. Deafway has also supported the national organisation in Nepal to teach community-based literacy and numeracy in remote rural areas. Seven deaf adults were supported to live in 10 remote communities for 10 months. They worked with deaf children and adults on literacy and numeracy skills, and they also challenged the negative attitudes to deaf people in those communities.

5.
Workshop discussion groups 

The groups met for three hours on two separate occasions. They were asked to address the question, ‘What does the South really want from the North?’ The outcome of these discussions has been divided into the following headings: relationships and power; money; skills; and information-sharing.

5.1 Relationships – Power

· The South wants the North to listen, understand, trust and respect southern organisations as equal partners. 

· Individuals and organisations from the North need to be culturally sensitive, open, honest, and without prejudice, and should have knowledge of the field in which they work. 

· The culture, and ethnic identity and way of life, of communities in the South should be treated with respect.

· Agendas need to be negotiated between the North and the South in order to reach consensus and support development.

· Northern agencies could put pressure on governments in the North to pressure governments in the South to provide basic services for deaf people.

5.2
Money

· Money is needed for running costs, rather than for buildings. The services that are needed are not ‘plaquable’, which means that donors are often not attracted. No one can put a plaque on a service to a community, in the way that funders usually do with buildings. For example, ‘This building was erected thanks to a kind donation from…’.

· Funding, and other support, needs to be appropriate and flexible, in order to meet the needs of people in the area.

· Deaf people should be involved, wherever possible, in funding decisions.

5.3
Skills

· The South wants capacity building, training and knowledge, which is applicable and based on expressed needs. 

· Training should be empowering, practical, two-way, sustainable, and not imposed, but shared.  

· There should be continuity and sustainability in the sharing of skills from country-to-country.

· It is essential to use deaf role models.

5.4
Information sharing

· The exchange of information needs to be facilitated. For example, between rural and urban areas and on a regional basis.

· South-to-North information sharing is important. For example, that sign language is recognised in the constitution in Uganda and Swaziland.

· Access to information would be easier if there was a ‘one-stop-shop’.

· Ensure the dissemination and feedback of research projects to Southern audiences.

6.
The Future 

Participants were asked to spend a few minutes at the end of the seminar reflecting upon the discussions, and upon possible future meetings and action. Below is a summary of these suggestions.

6.1
Networking

The following suggestions would help facilitate further networking following this seminar:

· A one-stop shop for information on deafness;

· A register of projects, service providers and expertise;

· Greater awareness of, and use of, EENET as an information network;

· An email discussion list: deafness@eenet.org.uk 

It is the personal responsibility of participants to network and carry out follow-up activities. Each participant should send this report to at least 5 others in the South. The email discussion list can be used to share seminar follow-up discussions.

6.2
North-South issues

· The North should step back;

· There should be no paternalism;

· Continue to work on South-North information flows;
· Northern agencies could play an important role in lobbying their governments to raise awareness of deafness and disability issues, and to provide support for deaf people in the South.

Is it still relevant to talk about North and South, when international capital and multi-national companies are now so much more powerful than many governments? Would it be more relevant in the future to think from a global perspective?

6.3
Future meetings

· Annual up-date seminars or conferences - 2 full days - to enable greater opportunity for networking and information exchange, in order to explore the experiences of all the participants;

· A seminar in the South would be useful; 

· Invite representatives of donor agencies and policy makers to future meetings. 

· We could work towards greater involvement in the Disability and Development Working Group, which is part of BOND – the British Organisation of NGOs in Development. This would ensure that there is greater awareness of deaf issues.

· Deaf people from the South should be involved in future meetings.

· We need to hear the ‘voices’ of deaf people in the South, who are not normally heard. Project initiators have made presentations, but what did the deaf children feel was good, and what were the strengths and weaknesses? These voices could be heard in greater numbers through the use of video presented to seminars in the North;
· We could organise a post-conference seminar following the International Conference on the Education of the Deaf, to be held at Maastricht, the Netherlands, July 2005. Ideally we would also ensure that there are some well-supported Southern voices at the conference.
6.4
Issues arising

The following issues arose from the many discussions which took place during the seminar. Each issue raised below requires much more discussion and could perhaps be used as a basis for future meetings.

· The role of Northern deaf people in southern contexts as teachers, role models, Sign Language interpreters, Sign Language teachers.

· The barriers which prevent most deaf adults from training as teachers of the deaf need to be addressed: exclusion from education; long waiting lists for schools for deaf children; inaccessible school environments; unreasonably high academic qualifications required for teacher training; lack of recognition of their unique contribution to the education of deaf children. 

· The absence of born-deaf children in African schools, where head teachers often prefer to take children with some hearing because they have a better chance of learning to speak and being educated orally.

· Research: based on the issues arising from this meeting, we could develop research projects.

· Inclusion: what works in inclusive education for deaf children, how and why? 

· How does Community Based Rehabilitation (CBR) work together with schools to promote greater inclusion of deaf children?

· The need to document our experience:

“It feels to me as if we are re-inventing the wheel in our work with Deaf communities. There are great stories here of people’s involvement with Deaf organisations and Deaf people. I would find it very beneficial, in my teaching, in my research and in any project I may become involved in, to have this knowledge - so I could learn from this work. Wow! There is so much I can learn! Please write what you’ve learned and share it through EENET”.
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Seminar Papers

Susie Miles
Making the Familiar Unfamiliar: Sharing stories and networking

Summary

The aim of this paper is to describe the role played by the Enabling Education Network (EENET) in creating conversations about the philosophy and practice of inclusion in education. By drawing upon the experience of running a participatory information-sharing network over the last five years, the paper will examine the core needs, which have emerged from the income-poor countries of the South. The paper will also consider briefly the international efforts over the last decade or so to promote education for all children. It will go on to consider the particular issues relating to deaf children within this overall agenda.

The Enabling Education Network - EENET

EENET is not a post office or a dissemination machine - it is a network. One of the aims of the network is to create conversations globally and to share stories. It is by reading about, and listening to, stories from different contexts and cultures that practitioners are more able to reflect upon their own practice. This helps to make what is very familiar seem unfamiliar. When this happens, it is possible to have new insight and understanding about your own context, and in this way ‘to learn from difference’. 

EENET was set up in 1997 to promote the inclusion and participation of marginalized groups in education world wide through the sharing of easy-to-read information. Based in the School of Education at the University of Manchester, its activities are guided by an international steering group, made up of parents, disabled people, donor and technical agencies, and staff members at the University.

EENET’s key strategies are: to raise the profile of pioneering work in countries of the South; to share inspiring stories of instructive practice globally; and to ensure that all information circulated is accessible to all.

Easy-to-read information is made available through a regular newsletter, a large web site, and by responding to individual requests. Specific projects have included collecting stories from parents’ groups and from those working specifically on deaf issues. Currently the main goal is to develop ways of regionalising the network in order to reach a larger number of people.

EENET’s prioritises the needs of countries which have limited access to information and material resources. We seek to redress the imbalance in the global information flow which has tended to go from North to South, and in so doing neglect the wealth of knowledge and experience which exists in the South. Instead of focusing on the ‘negative deficit’ model of so-called ‘developing’ countries, where they are perceived to be in a state of constant crisis, we focus instead on their remarkable ability to develop services with very few material resources.

“The South doesn’t have greater problems, just different needs.”

Indumathi Rao, India

Let’s consider for a moment what we mean by North and South. If we could shrink the world’s population to 100 people, with the same human ratios, this is what it would look like:

South

57 

Asians

8 

Africans

70 

would be non-white

80 

would live in substandard housing

70 

would be unable to read

50 

would suffer from malnutrition

North

21 

Europeans

14 

from the Western hemisphere – both North and South

30 

would be white

6
people – all from the USA – would possess 59% of the entire world’s wealth

1

would have a college education

1

would own a computer

EENET’s website

Although access to computers in the South is relatively limited, there are key people who act as intermediaries, and who channel information to those who need it. Below is a list of the kind of information available from EENET’s web site:

Newsletters

Teacher education

Policy

Deafness

Child-to-child


Parents

Early childhood
Action learning

Documents

Bibliographies

The international agenda

In promoting the sharing of information on education internationally it is important to be aware of the recent World Conferences that have taken place to address the global education emergency. The international disability movement uses the slogan ‘Nothing about us without us’, which stresses the importance of involving disabled people in decisions which affect their lives. The same slogan should be used in reference to the many conferences which take place to discuss world poverty and the education crisis. It is essential that the people who are excluded from education, and their advocates, are involved in the discussions to find a solution.

This international documentation is often very difficult to read, hard to get hold of, and little used by those who campaign for inclusion. The Jomtien Declaration on Education for All, 1990; the Salamanca Statement and Framework for Action, 1994; and the Dakar Framework for Action, 2000, highlighted the issue of exclusion from education. At Dakar new targets for the achievement of Education for All were set: there will be Universal Primary Education (UPE) in all countries, by the year 2015. Another international development target is to reduce by one half the proportion of people living in extreme poverty by the same year. 

But the harsh reality is that 125 million children of primary school age receive no form of basic education – and two thirds of these are girls. Another 150 million children ‘drop out’ having not completed the first five years of primary education. Meanwhile in the income-rich countries of the North, many children are disappointed by their educational experience. Girls and boys who have various impairments are disproportionately excluded from any form of education in countries of the South. Statistics, however, are unreliable, and very little research has been conducted to demonstrate the links between disability, poverty and exclusion from education.

From international targets to information-sharing

Given the enormous challenges, it helps to focus on some realistic and achievable targets which practitioners can focus on in their own communities. What does the South really want from the North? According to Doreen Woodford, who supported the South-based network on deaf education, Initiatives, for over a decade, Southern practitioners need: Information; Skills; Money; and Recognition. I have put them in this order, based on my experience in running EENET. 

Access to relevant information can in turn help practitioners to locate skills, money and material resources, which can help them develop better services. Without good information, skills and money can so easily be wasted or mis-used. EENET readers have often commented that information is more valuable to them than money. Information and knowledge does, after all, lead to power and influence. The challenge is to get the information to those who will genuinely share it and use it for the benefit of all.

We are living in the age of the information revolution, where there is a serious problem with information overload, and the digital divide between North and South is widening as we speak. According to the UK Department for International Development (DFID)’s report entitled ‘Eliminating World Poverty’ (2000), access to the internet in Africa represents less than 1% of world usage. Access in the South is estimated to be 5.9%. Over half of all internet users (65.3%) live in the USA and Canada. 

Perhaps most important of all is the need for recognition – yet it is rare that those who are excluded ask to be recognised. If you are born in Timbuktu, in Mali, then Timbuktu is the centre of your world and you don’t feel marginalized or excluded. It is unlikely that you would be aware of the way your life features in international statistics on poverty and exclusion. But for those practitioners working hard to promote democratic practices in their classrooms in rural Zambia, for example, the publication of their story in EENET’s newsletter has raised their profile in their own country and given them prestige and recognition, which, in turn, has led to some interesting debates on the quality of teacher education nationally.

Recognising and publicising good work leads to greater confidence. It helps practitioners to build on their existing experience, and practice, which has now been recognised as being good and of value to a wide range of people. In the long-term it can lead to the documenting of their practice. It also further promotes the flow of information from South-South, and from South-North, thus reversing the tendency of information and knowledge to flow from North to South.

The right to attend the local school, Zambia

A group of parents in Northern Zambia became increasingly unhappy about their deaf children attending a special unit in a school many kilometres from their home. They wanted their children to stay at home. They approached the teachers at Kabale School in Mpika, where the teaching was child-centred and welcoming of difference. 

They said, “We would like you to teach our children. This is their local school. We know you are not specially trained, but we are happy about the way you teach, and we are no longer happy about them studying far away from home.”
The aim of this paper and this seminar is ‘to interrupt your thinking’ and ‘to make the familiar unfamiliar’. It is by considering the experiences of others that we can all reflect upon our own ideas and practice. Let’s take time to interrupt each other’s thinking, and make the most of this wonderful networking opportunity!

A Deaf Person’s Perspective on Third World Deaf Children Education

Toby Burton

Stimulated by the challenge I am faced with presenting my views about Deaf Education in the Third World, I hope to provide you with some new insights and develop those insights in the discussions later on, that I hope will be well varied and enriched. 

The title “What Does The South Really Want From The North” is certainly a very fascinating yet intriguing quest as I feel that the Evolution for the Deaf Education in the South, however, is going through a critical and volatile phase where there are some areas of opportunities for us to identify to ensure it could prosper. 

Personal background 

From a British family but born and bred in Brussels, Belgium, I have developed a strong passion in discovering different cultures and throughout my life I have always been a keen traveller with an ‘itching feet’ when I am back in the western countries. Attended a French Speaking Deaf School in Brussels before going on to finish my school education in a mainstreamed school to acquire the English language that my family spoke at home.

Decided to opt for a GAP year before embarking on a University course in London, I went to Jordan and worked in a Deaf School for a year, which had given me a great deal of experience. After gaining my Mathematics degree at University College London (UCL), I decided once again to do some more travels. Among those travels, I managed to visit some of the African Deaf Schools that Doreen Woodford recommended me and it was really a fascinating journey from Nairobi to Cape Town

After University, I decided that I was not ready to embark on a new career in the developing world as I feel that I could give more if I had some more experiences. I decided to accept a graduate management traineeship that I hope would give me a stronger foundation and equip myself with some skills should I choose to get involved with projects in the developing countries in the future. 

Jordan experiences

The picture

After completing my education in Belgium, I embarked upon a completely new challenge: working in Holy Land Institute for the Deaf in a small town called Salt in Jordan. The school was a Vocational Missionary school run by a Dutch Brother Andrew Andeweg. Having had the big privilege to receive extensive funding from the western and church community, HLID had become a ‘beacon’ for the Middle East Deaf education. While my main responsibilities were to give English Lessons to all secondary years comprising of children aged from 12 to 24 – I ended up doing some general boarding school duties and helping out with the Old English Hospital project converting it into a new school and centre for the Middle East Outreach Project. 

Significance of my role as a Deaf Foreign Teacher:
From the first day, I was being placed into a secondary classroom by the school headmaster – implying that I was replacing the current English teacher. Terrified with that prospect, I immediately realised the significant amount of challenge I was being faced with. Not only the aim was to raise the general English teaching standards at the school but also to stimulate and distribute the WILL of learning to the Deaf children of which already affected by the education system. 

· Decided to spend a whole month in retreat – pondering on the core questions that will haunt me during the whole year – why and how do those Deaf Arabic children learn English? Watched other teachers – and their teaching methods in particular – learning and acquiring skills in Jordanian Sign Language, Arabic language itself and teaching skills. That month ‘in the background’ has hugely benefited myself in establishing my own teaching methodology. It made me realise how ‘unprepared’ I was without any form of training before coming to Jordan. 
· However I felt that it was definitely much easier for a Deaf ‘volunteer’ to quickly pick up and acquire the local Sign Language than it would have been for hearing teachers with no Sign Language background. The local considerations for a foreign teacher had often been critical, and it has caused quite a lot of sensitivities. The importance of maintaining local support in the school community where we work should be respected. At any rate, maintaining close co-operation with the local community facilitated with the right use of communication will lead to understanding the needs and frustrations among local people and eventually to our central question of this seminar. 
· In addition to the significance of the role as a Deaf teacher, I gradually realised that my role was to be a Role Model for those young Deaf children to aspire to – in terms of opportunity for their lives. Often I would have prolonged discussions with several high potential senior pupils about their ambitions for their future and how they think they will be able to achieve them.  It was a chilling feeling to make them realise that no matter of their Deafness they were more than capable of becoming what they wanted to be only if they had the right resource.
· During the year, I integrated into the Arabic community and made many friends with the local people. Most intriguing, I even got asked for an arranged marriage with the daughter of a good friend’s family, which I had to politely refuse!
Teaching English

One of the key learning made at the beginning was the difficulties to introduce a new language to Deaf children whose first spoken language – Arabic – had a relatively completely different structure. The bilingual conception recently championed in some schools definitely seemed the ‘model’ to construct the teaching framework in Jordan. However in that case that model had to be stretched to trilingual or even quadrilingual as there were the Arabic language, Jordanian Sign Language, English and sometimes specially adapted Sign Language’ for English lessons.

· The challenge was how to teach English to Deaf young student who use Arabic Jordanian language. The worst thing I had seen was the western Deaf community imposing full use of American Sign Language (ASL) or British Sign Language (BSL) in English classes. I have created a specially adapted Sign for my English lessons, which incorporated a special adapted Jordanian Sign Language. 

· Another important ingredient of a successful teaching would be the ability to use a mixture of teaching methods to enable different learning for students who come from varied and incomparable educational backgrounds.

· The growing belief was that Deaf children should be able to use each tool that was available to them. That comprises the use of a ‘personal dictionary’ where they note every new word and try to translate them into their own way – in Arabic or whatever that suit their understanding such as drawing. I organised some evenings where everybody would get together and make a list of unknown words and share their knowledge to help each other. 

During the year I have realised the importance of using Sign Language as momentous. Not just as a tool to communicate but also as the TOOL to teach and to transmit language development to Deaf children. To enforce that, I have introduced ‘Signing Exams’ which was quite similar to having Oral Exams used in most foreign language exams. The results were quite stimulating: it enabled me to measure the true learning from Deaf students. Instead the burden of having to mentally convert English to Sign Language (for their understanding) and then to Arabic – of which most of them already lack proficiency – to demonstrate their understanding of the meaning, they only had to describe the meaning in their own language. 

After a while at the school, it came to my mind that there were many Deaf adults – mostly working at the school workshops – who had demonstrated a startling desire to learn English for some reason. Touched by that appeal, I decided to offer them English lessons at least once a week in the evenings after their hard day at work. It was a massive challenge and certainly broadened my perspective of my role at the school. However I felt that there has been a mutual affection for them being able to relate with a Deaf teacher. 

Finally, in retrospect of my unforgettable and varied experiences during my year in Jordan, I do have a major regret. The English teaching that I have been spending so much time developing from scratch has failed to prove its continuity with the arrival of new volunteers the following year who were at the same situation as I was when I arrived. I felt a sense of loss about that – those Deaf children definitely deserve a sustainable education system. Jordan has transformed my life. 

African experiences

After getting my University degree, I was introduced to an amazing continent that in itself offered a special focus and understanding. The old saying ‘Once you have been to Africa, you will return many, many times in the future’ immediately became a genuine point. 

Doreen Woodford’s extensive contacts has, once again led me to visit several Deaf Schools in Africa – North Western Kenya in particular. The St. Angela Vocational School for the Deaf in Mumias had a distinctive flavour, however.  The school had a very good structure – despite being still missionary-style – and I realised that that school would be a good ‘beacon’ for African Deaf schools – in a better way than trying to apply European or American models. That school had presented a promising starting place to rebuild Africa’s tarnished reputation. 

· The post-colonialism strains, however, were still quite intact. The European and Americans have left the Africa education system like a shattered playground. Nothing is most disrespectful to force African Deaf schools to use American Sign Language (ASL) or British Sign Language (BSL). 

· The African school children clearly had no ‘clear future opportunities’ and most, however, choose to remain close to the school after they have finished while others have simply ‘disappeared’ in the society – which was quite worrying. 

· It disturbed me particularly there was a big shortage or no such role models for the Deaf children to aspire to. 

However despite all that, one remarkably positive thing had arisen in those schools whose potential impact probably has not been realised yet. There was a class specially devoted to Sign Language – as if Sign Language had a status equivalent as English or any other recognised language. That enabled Deaf children to learn and understand the structure and therefore potentially master their ‘true’ first language. Really impressed with such a positive initiative, I felt that there would be some potentially significant consequences for those schools – The opportunity to develop an excellent education system for their Deaf children – therefore potentially solving the problems I had in Jordan. 

Deaf teachers

Despite some signs of optimism with the Sign Language initiative in classes, Deaf teachers I have had the privilege to meet had some stand being poorly trained with no opportunity to develop themselves. This is quite inappropriate in comparison with their hearing peers who had earned a status being ‘special teacher for the deaf’ therefore better trained and paid.  Deaf teachers may earn much less money but they are often the most conscious and committed with the Deaf children’s future. 

Finally, if we could train and develop those Deaf teachers – we would potentially avoid the disastrous mistakes we had made in Europe with oralism, rejection of Sign Language which have had direct consequences to the Deaf children’s language development. 

Instead of making those mistakes, Africa holds a tremendous chance to prosper. 

The future?

How could we envisage the future evolution of Education in the Third world? Personally I am split in two conflicting standpoints: Optimism and Cautious. Cautious toward the long-term effect of ‘Westerning’ African schools in accordance to European or American education systems. Optimism toward obtaining a sense of real co-operation between the North and the South. 

While the traditional ‘missionary style’ education is gradually fading away, I would like to see the establishment of a new body in United Kingdom or in Europe for Deaf volunteers taking up their positions aboard. Not only it would develop the skills and potentials of young Deaf volunteers before they set off, but also that would equip them with all the cultural sensitivities in order to ensure they will get the best out of their profession – leading to a better understanding of what the South want from the North. 

While offering training as a core function of such an organisation – which could result from close co-operation between organisations committed to supporting Deaf education – numerous other opportunities could be achieved. One could consider leveraging Deaf awareness in South countries, offering Sign Language resources and benchmarks of local Deaf school success stories in the south. As my African schools visits have demonstrated, the South certainly has some positive things for the North to learn. 

More locally, I also would like to see a resolute programme in Deaf schools to prepare Deaf children becoming future teachers. Not only it would enable the realisation of more Deaf qualified teachers but also excellent role models for Deaf children to aspire to. Countries are often dependent on Deaf people to provide education for their Deaf children until the country develops a “special” training for become ‘teacher for the Deaf’ and that would mean less opportunity for Deaf teachers - as they do not have the qualification to join the training and therefore appear less employable. Therefore we need to raise the standard of educational opportunities so that Deaf people are encouraged to join Deaf teaching training. 

Western young Deaf people may help but personally, the real role models for Deaf children are the Deaf teachers and other Deaf professionals who have achieved their status in their own country. Those implications will certainly have a domino effect.

Finally, to end this paper, I am most encouraged and excited with the possibilities for an excellent and close co-operation between the South and the North. I hope you have enjoyed my presentation and look forward to exchanging discussions at certain proportion about the topics I have raised today. 

Sound Seekers: The Work of the Commonwealth Society of the Deaf

Peggy Fossey Chalmers

Introduction

The Society was formed in 1959 by Lady Peggy Templer, who was the wife of the first Governor General of Malaya (now Malaysia), Field Marshall, Sir Gerald Templer. The primary aim was to help children in the developing Commonwealth who invariably suffer from ear disease. Many of these children are also born profoundly deaf. They need treatment, assessment, habilitation, rehabilitation and education.

Since the establishment of the Society, we have continued to enlist the voluntary services from relevant professions and to-day, for example as part of our Board of Directors, we have an Indian ENT Surgeon, the Principal of Mary Hare School for the Deaf, the Head of the School of Audiology, at the Institute of Laryngology & Otology, a physician Rotarian, a hearing aid manufacturer, a trainer-educator from a college of further education and businessmen from the city to help in our fund-raising activities and to keep our accounts in order. We draw heavily on the expertise of the Board and deploy members and co-opted specialists to take part in projects.

The projects which we run in the developing world are always in partnership with either Governments or well recognised institutions/hospitals or both. We always insist upon a contribution, be it financial or in kind, such as transport or accommodation, and we never make any grants in cash.

Equipment

We routinely provide equipment for the treatment, assessment and diagnosis of hearing loss, such as otoscopes, audiometers, tympanometers and surgical equipment. We provide hearing aids, group hearing aids, ear mould kits, even earmould laboratories for hospitals or schools. This is often funded by donated equipment or financial donations from Rotary etc.

Education & Training

We provide education and training for commonwealth physicans in Audiology, education and training for audiologists in the assessment and habilitation and rehabilitation of hearing loss, and teachers to teach the deaf.

During our travels in the developing world, we have come across what we loosely described as the “cupboard syndrome”.  ie. Equipment stacked in cupboards in need of repair, or donated equipment which had been never opened. Children wearing hearing aids proudly for us to see – but on closer inspection, the batteries were corroded in the battery compartment!  

Therefore, ten years ago, we set up an Audiology Maintenance Technology Course, to be run as a Summer School at NESCOT, in Surrey. The course participants are mainly teachers from Schools for the Deaf, Technicians from Hospital Departments, and some technically able people from deaf associations, within the developing commonwealth. These students then go back to their own environment and train others.

We have also run this course as part of the DFID “In-country “ training programmes in Kampala, Uganda, in 1996, and hope to do a similar exercise next year.

Research

We initiate research projects which closely support our work, and in the early 80’s engaged in field work through-out the Gambia. The project was called the Gambia Hearing Health Project, and during this time a previous chairman of the society Mr Christopher Holborow developed a very useful ear treatment kit which did not require refrigeration. It is still in demand. Later a similar project was established in Botswana.

Projects

On June 9th 1993 a Hearing Assessment Centre was opened in Kumasi, Ghana, built and equipped by the CSD. This establishment was under the leadership of Professor George Brobby whom I am sure you all know.

From the development of the Ghanian Hearing Assessment Centre, a Hearing Assessment Centre (HARK) on wheels was launched in 1997, based at Mulago Hospital, in Kampala, Uganda. Dr Edward Turitwenka a Ugandan ENT Surgeon, received his Audiology training in the UK sponsored by the Society. We have also trained two of his clinical officers to be audiologists to help him with the project, as well as the current Director of the Ntinda School for the Deaf.  HARK on wheels works up-country is rural areas, screening and treating and assessing children (and some adults) with ear disease or impairment and collecting data. So far, half of the children seen in these rural areas needed some form of treatment and half of these suffered from chronic ear disease. HARK also carries a silicone ear-mould making kit and a selection of hearing aids.

In 1998, we launched EARCARE 2000 in Guyana, which until then did not have an Audiology service at all. The project was designed to create a service from scratch. We have employed 2 UK audiologists, built an electronics laboratory and an earmould laboratory together with training the technicians to run them, established an audiology clinic and 3 out-stations and, to help sustain the services, we have trained 2 nurses to be audiology practitioners, and a physician in audiology to take over, when the UK Audiologists returned to the UK. We had hoped to follow this with a project based on education for the deaf. Unfortunately so far, the funding for this has not been forthcoming.

In 1999, we launched HARK into the Western Cape of South Africa working in partnership with the Child Health Unit of the University of Cape Town. In January 2000 we deployed another HARK to the Eastern Cape, based at the FRERE Hospital, East London, South Africa. Both HARKS are staffed by qualified Audiologists from the University of Cape Town, and are also assisted by nurses from the Department of Health.

Their roles are very demanding travelling enormous distances, screening , and treating ear disease, (the nurses are invaluable for the syringing of ears and administering antibiotics) and teaching of families in the prevention of deafness.

HARK NAMIBIA was launched in February 2002 and is based at the Intermediate Hospital at OSHAKATI in the north of the country.  It is staffed by two senior nurses, who have been given fundamental training for their role, courtesy of the University of Cape Town. Their lecturer visits Oshakati to provide continuation of training.

HARK Research

Now that the HARK mobile clinics have been established in 4 locations, a meaningful study to co-ordinate statistical output, evaluate the current model and make recommendations in changes of design, objectives and strategy would be of value to the society.

A proposal has been written with the University of Cape Town and the CSD for a study to be conducted over 15 months. Funding for this is currently being sort.

Future projects

Projects which are currently in the planning stage for which funding is being sought:

Swazi-Earcare

This project aims to replicate the successful Earcare 2000 in Guyana. It has a similar population of 1 million, and is without any such service to-day.

HARK Lesotho

Geographically, this little country is mostly highland, with plateau, hills and mountains. Its lack of wealth, transport and skills to care for those with impaired hearing and middle ear disease means that Lesotho needs assistance urgently. The HARK project is ideally suited.

HARK Jamaica

Our Society President, Sir Trevor McDonald proposed a HARK Project for Jamaica last year, and both the justification and sources of funding are being investigated. There may well be a justification for a HARK vehicle to be found to assist the Jamaican Association for the Deaf (JAD) to continue to operate its outreach programme,- similar in concept to our HARK projects in Africa.

We are also currently investigating possible projects in India.

HARK Vehicle
The HARK vehicle is a purpose built mobile “clinic” designed specifically, with a low centre of gravity, to operate in all weathers in rural areas of developing countries. As you will know, in many of these countries, many of the villages are way off the map, served by unmade roads which become very muddy in the rainy season.

The vehicle is based on a Land Rover Defender, and resembles a field ambulance – as you might expect. It is sound treated, carries its own generator power supply, twin circuit electrics systems, air-conditioning, water supply and audiological equipment (i.e. audiometers, screening and diagnostic, tympanometers, earmould making kit, hearing aids etc)

HARK has large awnings on each side, to increase the working area. It also carries a fare share of security measures, and for this reason, it is a “walk-through” design. It is bright yellow in colour, so it is not such an attractive vehicle to highjack. It carries its number on the roof and, indeed, in addition, we have also fitted a tracker. We do not want to lose it!

Sustainability

Probably our greatest concern when planning any project is to do everything possible to ensure that it is sustainable. We have made this a significant issue. It is relatively easy to find a partner, and then find difficulties further down the road. In the case of HARK, we offer a 3 year project, with the main capital cost early on. Set up maintenance of the vehicle and the equipment; the life of the HARK vehicle could last 10 years in the right hands. The costs of the audiologists should be an item within the scope of an emerging National Health Service. We believe that all this is achievable.

Solar Powered Hearing Aids

Recently, we have become very involved with Solar Powered Hearing Aids and have helped financially to set up a workshop in a Camphill village in Botswana to develop one. The latest model is excellent, but still costs around £40!  We think that we can improve on this and our Chief Executive has persuaded an entrepreneur to attempt to improve on the size, half the price and increase the power. Both aids work on a charge of 4 hours sunlight a week. This is a difficult task, but for the developing world, a significant hurdle. The driving force behind this technology, is not just the price of the hearing aid itself, but the performance and the non-availability of batteries. A medium powered aid has just been released, and a more powerful aid currently under development. Unfortunately, the cost at the moment is still around £40.

Clearly throughout all of our activities, we have a large education and training role. Currently we are investigating the possibility of setting up an education & training branch of the CSD to educate and train, not only within the UK, but also within the developing world.  To start, we are attempting to develop educational and training resources on hearing and deafness, in a variety of media.

The Society’s Mission Statement has been extended recently and now states:-

“The Society aims to work in partnership with developing countries within the Commonwealth (which may also include projects in Asia, the Pacific, Africa and the Caribbean) to increase awareness of, and assist in the prevention and treatment of deafness among children.”

A lot of food for thought for the future!

Costings

Average HARK costs in pounds sterling

	HARK per unit equipped 




	               55,000

	HARK to insure and ship




	                5,000

	HARK to insure each year


= approx 5000 each year                       


	15,000

	Staff x 2 @ £10,000 per year

 For 3 years

	60,000

	Odds & ends



                     
  
	10,000

	Total:


                     
	       £145,000


Running costs: Approx £145,000 to £150,000 over three years.

ELCT
 School for the Deaf Mwanga and the general situation of deaf education in Tanzania

Eliakunda Mtaita

Introduction

First and foremost I would like to thank all those who have made the 24 hour seminar and my study trip to UK possible. Secondly I thank Miss Doreen E. Woodford and through her those who have been working tirelessly, serving the deaf and deaf blind population. My paper has been divided into two sections. The first part will tell us about the school and the second one will inform about the general situation of deaf education in Tanzania. Achievements and needs will be mentioned briefly.

Part One: The School

Mwanga School for the Deaf is one of the three primary schools for the deaf owned by the Evangelical Lutheran Church in Tanzania (ELCT). It is a boarding school for all 106 deaf children.

Location

The school is in Mwanga Town in the northern part of the country. Mwanga Town is about 55 km from Moshi municipality on your way to Dar es Salaam and Tanga. The school is about 3 km from Mwanga Town bus station on your left side if you are from Moshi. You can view the peak of Mt. Kilimanjaro from Mwanga Town.

Short history

ELCT School for the Deaf Mwanga was started in 1981, with only 7 deaf children, two expatriate teachers and three non-teaching staff. The school is run by the Lutheran Church in collaboration with the Tanzania government and kind donors. The school buildings were built between 1984 and 1986 by SIDA under the supervision of the Evangelical Lutheran Church in Tanzania.

Population

Today the school has 106 deaf children - 54 are boys and 52 are girls. They come from four regions: Tanga, Kilimanjaro, Arusha and Manyara. There are 19 teachers and 21 non-teaching staff. The school has about 150 deaf children on the waiting list for primary education. The number rises every year and the school is only able to admit 10 deaf children yearly.

Activities

The school provides primary education to children following the same syllabus as for the hearing. Deaf children sit for the same national exams and those who pass and qualify join selected secondary schools for hearing students. Each class has 10 children. Primary education in Tanzania takes 7 years but it takes 10 years for deaf children to finish priinary education. Together with academic subjects our deaf children are introduced to same vocations like needlework, tailoring, shoemaking, metal work, carpentry and weaving.

Parents involvement

Parents contribute some money to the school yearly to help in purchasing school uniform for their children. It is also a sign that they care for their children. They pay bus fares for their children during holidays. Parents meet once a year to exchange ideas on how to serve their deaf children better.

Government involvement

The government of Tanzania pays salaries of all teachers and some of the non​teaching staff. It supervises the provision of education to deaf children and inspects the school.

Church involvement

The church is the owner and founder of the school. It pays salaries for the remaining non-​teaching staff. It collaborates with the Tanzanian government and foreign donors to meet the running cost of the school, which is over 20 years old.

School needs

· Repair of buildings, furniture and general sanitation.

· Funds to help conduct seminars for parents on how to communicate with their deaf children.

· Assistance in its vocational training workshops.

· Funds for seminars to upgrade its working staff.

· Funds to help children with special difficulties.

In concluding this first part, it is my greatest hope that in working together it will be possible to provide better services for deaf children in Mwanga, Tanzania, and elsewhere in Africa. Again, I thank you all and look forward for your kind consideration.

Part two: General situation of deaf education in Tanzania

The population of Tanzania is estimated to be 32 million people. The exact population is expected to be known after the national census to be conducted in August this year. However considering the UN figure, we learn that in every country 10% of its population are handicapped people. In developing countries 3% of the 10% are deaf people. Looking at such figures it clearly shows that Tanzania has many deaf people and hence many deaf children who need primary, secondary and vocational education.

Primary education

· There are only 7 primary schools for deaf children in Tanzania mainland catering for about 1,000 deaf children. These schools are all run by church or private organizations.

· There are about 14 units for deaf children in Tanzania mainland catering for about 500 deaf children altogether. These units are run by both the government, church and private organizations.

· Needless to say provision of primary education to deaf children is far from adequate.

Secondary / vocational education

There are only a few chosen secondary schools for hearing students which admit few deaf students. These schools teach some vocations together with academic subjects. The greatest problem deaf children face in these schools is the communication barrier but with time it is hoped that a solution will be found either by improving communication with deaf students through seminars or finding a way to build secondary schools for deaf students only. A priority is to build secondary schools for deaf students only.

The needs

The following needs are obvious:

· To establish more primary schools for deaf children.

· To establish secondary schools for deaf students.

· To establish post‑primary vocational schools.

· To train and upgrade the existing staff for the same??? including interpreters where possible.

Conclusion

It is agreed world wide that education is the key to life. This key is for all people, not excluding deaf persons. Let us join hands and make sure that the key is given to deaf children in the South, including Tanzania.

God bless you all!

The general situation of parents of deaf children in Tanzania

John Mwashi 

Introduction

Most deaf children are born to hearing parents. The parents have no previous experience of deafness. Upon realizing that their child has a hearing impairment and is therefore different from themselves and other siblings in the family, parents feel heartbroken, guilty or ashamed of their parenthood to the deaf child. Therefore a parent who gets a hearing impaired child has feelings of shock, anger, sadness, denial and loss. Emotions like anxiety, guilt, shame, disappointment, hurt and bewilderment also affect them. Therefore the parents association in Tanzania strives to make parents understand the cause of deafness because it reduces the tendency to blame oneself.

History of parents of deaf children in Tanzania

In some tribes a lack of know-how prevents the early identification of a deaf child. When the child is identified, it is horrifying news to both parents. The first to know will be the mother, and she is horrified to break the news to the father because of the fear of being divorced. The fathers do not accept the responsibility. It is always the mother's fault.

When at least the child is accepted, it is the work of the mother to care for the child under the instructions of the father. Caring starts by making sacrifices to the ancestors, then seeking blessings from ancestral beliefs, medical practices and cures from witch doctors who will point to neighbours or relatives as being the cause of the deafness.

When, at last, a word comes to the family, either through the church, the nearest schools, or an NGO expert passing by, then the child is taken to the nearest dispensary or Health Centre. Here the parent, who will be the mother, is first blamed and scolded for keeping the child too long. She will be told to take the child to the District or Regional Hospital or if she is lucky enough to a Referral Hospital. It may take well over a month before she reports to hospital. She will need money for transport, registration, doctors’ appointments etc. This can be not less than 10,000 Tanzanian shillings, or US$ 10. This is not little money. Here she will be directed to take the child to the nearest residential school for the deaf or unit. Meeting the head teacher will be well after two to four months, only to be told, "Sorry, we have no chance now. We have several hundred children on our waiting list. Try to remind us next year." Or, "Sorry, your child is already above school admission age".

In general the situation of parents of deaf children in Tanzania is one of ‘Confusion and despair’. Several questions arise: ‘How shall I educate my child? How shall I communicate with my child? How do I know if he is sick, in pain, hungry, thirsty etc.’ At this stage the fate of the child begins.

As from the beginning he is not yet counted as an exceptional child in the family. Now he has been recognized as being deaf. He will either be over-protected, segregated or hidden from the community.

His age-mates will be filled with ideas that he is dangerous. They should not play with him or even go near him. If nothing happens to raise the awareness of the parents, the child will grow to be hostile and egocentric. Tackling the heavy pack of problems carried by the parents or guardians of deaf children doesn't solve or help solve their problems. Lets look at what we think is best to lighten the pack of problems:

1.
Mobilization of parents and guardians

Parents and guardians of deaf children should (through associations) be educated of all the problems that face deaf people and of ways to go about those problems - communication methods being given high-ranking priority.

2.
Encouraging parents

Parents of deaf children should be encouraged or rather they should encourage themselves to form associations through which they can voice out their problems by discussions and resolutions and forward them to the relevant authorities. Parents should accept and love their deaf children.

3.
Role of Government and NGOs

The Government, NGO's and Religious Institutions should be urged to increase the number of schools or~ units, which will absorb a larger number if not all the deaf children to at least primary education level. Governments should also recognise and work together with parents associations and train teachers of the deaf to all levels of education.

4.
Communication barrier

Sign language which is the first language of the deaf, should be developed and taught to parents, members of the family of deaf children and to the society as a whole.

5.
Public awareness

This should be through the Ministry of Education in collaboration with the Social Welfare to inform the public and the Community of the presence of deaf people among them. That they are part of the community and they deserve all social services as their hearing peers.

Parents of Deaf Children Association in Tanzania (UWAVIKA)

UWAVIKA is a short form for "Umoja wa Wazazi wa Watoto Viziwi Kanda ya Kaskazini", which is "The Association of Parents of Deaf Children Northern Zone". We operate in Kilimanjaro, Arusha and Tanga regions only. Tanzania Mainland has 21 regions, and we only cover 1/7 of the whole country. So our aim or target is to make our association nationwide. We need to encourage the other zones to form such associations, which will later unite to form one national association. UWAVIKA's mission is to unite parents of deaf children for development and work for the plight of deaf children's education and existence.

Experience has shown us that deaf people do excellent jobs in art skills such as carpentry, mechanics, etc. So one of the strategies of UWAVIKA is to build a vocational training institute, or centre, as there is none now. The vocational training part of their education is also a must for the deaf children to become productive and somehow self‑reliant. It is well recognized that the deaf are not mentally disordered. They are not handicapped either. So, the training they will undertake shall play a vital role in creating employment and unloading the burden in the families.

The vocational training of deaf young people should be regarded as essential to Tanzania's strategy for economic growth with an unmatched potential for creating jobs and income. This is also true of other countries with the same strategy. Now that the government has given us a plot for UWAVIKA to build the training centre, it is our hope we shall get donors and other well-wishers who will make our dream come true.

After primary education, those pupils who pass the primary school leaving examinations are selected to join technical secondary schools. Here they are integrated with their hearing peers. This is very nice. The problem here is that teachers are too busy to give the deaf children any attention and there is nobody to interpret for them, so they are completely confused. They don't understand the language (English), the teachers do not know sign language, and they are too busy to make extra tuition for the deaf children. As a result, when they finish the secondary education, they do not have a satisfactory pass for further education and they go back home more frustrated.

UWAVIKA is asking the Government, religious institutions, NGOs and all well-wishers to help, or finance the starting and part-running of a secondary school for deaf children. UWAVIKA is also struggling to convince the Ministry of Higher Learning to start sign language courses in its institutions especially in teachers’ colleges, the result of which will be that all trained teachers will have knowledge of sign language. UWAVIKA is planning to have seminars and, if possible, short courses on sign language for parents of deaf children to start with, and later for primary and secondary school teachers, especially those who are integrated.

Conclusion

UWAVIKA is asking all friends, sympathizers, well-wishers and everybody who gets the echo of their cry to help in their struggle for a better and sustainable education for deaf children. It is our hope and belief that the North, countries such as UK, can play a vital role in uplifting the South, developing countries like Tanzania.

Thank you!

What is Deafway? 

David Hynes

Deafway is a registered charity based in Preston and has been in existence in one guise or another for over 100 years.  Traditionally many of our services have been provided in the North West of England, although this is now changing.  Our residential services have always had a national catchment area and our most recent initiative, development work in the field of Deaf/Sign Language Arts, is beginning in the South East of the country.  We now work locally, nationally and internationally.  Our Mission is ‘to achieve equality of opportunity and access for D/deaf people’ and we’ll do most things that fit this if we feel we can do them well and we can attract funding for them.

Background to our work in Nepal.

Until 2000 we had no involvement in overseas work and no thought of becoming involved.  We did however have to raise money for our work here in the UK and one of the ways we decided to do this was through running a fundraising trek.  We spoke to a company run by Doug Scott (the British mountaineer) and agreed for him to arrange a trek for us to Nepal – a country we knew nothing about.

Out of interest we began to research the position of deaf people in Nepal.  What we discovered convinced us that, as a Deaf organisation, it would not be ethical to use Nepal to raise money and then to bring all of that money back to spend in the UK.  

Nepal is a country of mountains and there are few roads reaching into them.  Primary education for hearing children has reached most villages, but if you are deaf there is little or no accessible education in the majority of the country.  In addition, in much of the country there is little or no understanding of the causes or implications of deafness.  Irene Taylor (the American Author of the book ‘Buddhas in Disguise’) tells stories of parents, on the advice of local priests, leaving young deaf children alone in the forest through the night to scare them into speaking.  There are two different words used to describe deaf people in Nepal.  One is ‘boira’ which simply means ‘deaf’.  The other is ‘latto’ which is a term of abuse, worse then ‘deaf and dumb’.  In the majority of the hearing community the most commonly used of the two words is ‘latto’.
Given what we have discovered about the situation of deaf people in Nepal, we made the commitment to split the profits of our trek 50/50 – 50% to fund our work here in the UK and 50% to fund work with deaf children and adults in Nepal.  We sought recommendations of Deaf organisations in Nepal that we could work in partnership with, and made contact by letter, e-mail, and eventually in person.  We made a profit of app. £24,000 on our first trek and therefore had £12,000 available for projects in Nepal.

Deaf organisations we are working with in Nepal.

We made contact with two Deaf organisations in Nepal, the Nepal National Federation of the Deaf and Hard of Hearing (NFDH) and the Gandaki Association of the Deaf (GAD).

The NFDH is a national organisation based in Kathmandu and has member organisations in 15 of Nepal’s 75 Districts.  They are working hard to bring deaf people together in the remaining 60 Districts to establish their own organisations.  The NFDH is a member of the World Federation of the Deaf (WFD) and is run by deaf people themselves – its constitution says that all but two members of its management committee must be deaf and that the remaining two may be hard of hearing.  All member organisations must abide by the same rules.  GAD is member organisation of the NFHD and is based in Pokhara.

We now have projects with both of these organisations and are currently negotiating details of a new project with a third organisation, the Kathmandu Deaf Association (KAD), also a member of the NFDH.

GAD

When we approached GAD with the offer of funding for a project that would benefit deaf children in their area, they immediately responded that they wanted to use the money to build their school.

At this time there was a small school for deaf children in Pokhara, but there were many concerns about it.  It was in unsuitable cramped and dark premises, it was run by an non-deaf organisation and it was always full.  Many deaf children that GAD was in touch with were unable to join the school and were therefore denied access to an education.  Because of this situation it had been GAD’s aim to build a new school for deaf children from Pokhara and the surrounding mountain areas for many years.

Some years before my meeting with them, GAD had been given a piece of land outside Pokhara by the local municipality. They had also attracted a grant of £1,500 from a small British charity which had enabled them to build the foundations of their school on this land.  However, they had been unable to take this project forward for some time.

I met with GAD, looked at the site and the foundations and negotiated an agreement.  This agreement included our monitoring of the progress of the building work through a series of photographs that GAD sent to us as the work progressed.  Our donation of £6,000 built a brand new one storey school building, GAD gained the support of and some revenue funding from the Nepali Education Ministry, and the school opened in the summer of 2001.  All of the children from the existing school transferred to the new school and many more from the waiting list joined.

Soon after the school opened, GAD informed us that they were full, that they had a number of classes sharing rooms and that they too now had a waiting list of pupils.   They also sent costings for the building of a second floor for the school, residential accommodation for the children who were from the mountain areas outside Pokhara and therefore boarded at the school and a compound wall around the whole site.  We applied to a Trust which we have worked with in the past and were pleased to receive a grant of over £20,000 to enable this second phase of building work to go ahead.  Prior to the second phase beginning, I visited GAD to see the school in operation, to meet the children and to negotiate a new agreement to cover the new phase of the building work.

The 2nd floor of the school is now completed and work is progressing well on the residential accommodation and on the compound wall.  It should be completed in time for my next visit in September.

The school is now the 2nd largest school for deaf children in the whole of Nepal and had, at last count, 86 pupils.  It is managed by a committee of members of GAD and of parents of children who attend the school.  The language of education in the school in Nepali Sign Language.

Of course, everything is not perfect with the school, in particular because the Nepali Education Ministry only gives partial funding for the running costs.  However, 86 deaf children are being educated in one of the happiest school environments I have visited anywhere.  The reasons for this happiness are all connected: the fluent signed communication in the school at all levels for the youngest child to the head teacher; the strong involvement of members of GAD in the school – the local deaf community created this school and feel a passionate sense of involvement in and care for it; the large deaf peer group enjoyed by the children there.  

Deafway is committed to continuing our partnership with GAD and the school.  In particular we are seeking to raise sufficient money to enable them to employ and pay the appropriate number and quality of teachers.  We are also seeking funding to enable them to train and employ Nepali Sign Language interpreters to work in the local college.  Currently, without such interpreters, it is not possible for children who leave the school to continue their education.  The ‘magic’ of the exchange rate however means that the cost of employing a teacher or an interpreter for a full year, when translated into £ Sterling is roughly £1,000 (contributions welcome!).

A Deaf colleague of mine came with me to visit the school on my last trip and was visibly moved by the experience.  The next day he joined me at a meeting with the committee members of GAD and spent a considerable time telling them how valuable what they had created at the school was – how it was so different and so much better than the environment in which he had been educated in the UK and how important it was that they did not lose it.  He is so right.  

The NFDH

You will recall that we also had £6,000 available to give as a grant to the NFDH for them to undertake a project.  The NFDH, with their national role, are very aware that in the majority of areas of Nepal there are no services to deaf children or adults and are trying, through their member organisations, to change this situation.  Our grant has enabled them to do this in a very practical way.  After discussing their ideas by e-mail, letter and then in person we signed an agreement with them for them to provide tuition in Nepali sign language and in basic literacy and numeracy in seven areas of Nepal where there are currently no services to deaf children or adults.

Before the project started, the NFDH ran an awareness-raising programme for hearing people and organisations in each of these areas.  As a result, local people and organisations worked with the NFDH to identify deaf children and adults in their areas and to secure the use of a room in each area in which the project could take place.

The NFDH then conducted interviews and appointed seven deaf people, each of whom moved to live in one of those areas for 10 months.  Each deaf person then proceeded to bring together the deaf children and adults who had been identified and to teach then Nepali sign language and basic literacy and numeracy for six days each week.

I have visited two of these areas met the children and adults involved and observed the work being undertaken. It is truly life-changing. Deaf children with no previous access to education being brought together and acquiring a language for the first time.  Deaf adults who were previously isolated and without language coming together, acquiring language and a peer group. The attitudes of local hearing people towards deaf children and adults in their areas changing completely as a result of the projects.

As a result of a second fundraising trek to Nepal earlier this year, we have now agreed to fund the NFDH to run similar projects for a further year.  Deafway is committed to continuing our partnership with the NFDH and to undertake further joint projects and with other of their member organisations.

Philosophy of Deafway’s work in Nepal

Deafway is not undertaking direct work in Nepal.  By this I mean that we are not in the business of thinking that we have the answers to problems faced by the deaf community in Nepal.  We do not recruit staff or volunteers and send them to work in Nepal.  In all of the projects that we have undertaken so far, and in the development of new projects, we have recognised very clearly that those deaf people in Nepal who have had access to Nepali sign language and who have had an accessible education are the people who should undertake the work.  They identify the need, they take the lead on project development, and they are employed to undertake the work.  Our role is to work with them to develop projects based on the needs they have identified, to secure funding for those projects, to sign agreements with Nepali deaf organisations to undertake the projects and then to monitor the progress of and spending on the projects.

� The terms North and South are used here to denote the economic differences between countries. The South includes countries in Africa, Asia and South America. It also includes countries in political transition, such as in the former Soviet Union.


� DAF is actively raising funds for a workshop to be held in November 2003 to further these hopes.





� Evangelical Lutheran Church in Tanzania
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